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This handbook is provided to students and applicants for their general information and guidance only.  It 

does not constitute a contract, either express or implied, and is subject to revision at the Universityôs 

discretion.  Students should be aware that additional requirements may be imposed for certification or 

licensure (even once a plan of study has been prepared) if such requirements are imposed by outside 

licensing or accrediting agencies. A plan of study may be subject to revision to reflect such additional 

requirements. 

 

Affirma tive Action Policy 

Central Connecticut State University is committed to a policy of non-discrimination, equal 

opportunity and affirmative action for all persons regardless of race, color, religious creed, sex, 

sexual orientation, age, national origin, marital or veteran status or disability, in accordance with 

state and federal laws. This policy is applicable to all employment practices, admission of 

students, programs and services to students, faculty, staff and the community. The Universityôs 

affirmative action policy seeks to include persons of color, women, veterans and persons with 

disabilities in its educational programs and in all job groups of its work force. Further 

information is available from the Office of Multicultural Affairs, located in Davidson Hall 102 

(860-832-1653). 
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A Note from the Director, OFE  

 

Dear Teacher Candidate: 

Welcome!  The School of Education and Professional Studies maintains a strong commitment to 

the preparation of teachers. With this in mind, field experiences are recognized as a significant 

part of the total preparation for teaching. Achievement of the program objectives requires a 

continuous integrated program of field experiences, including directed observation, participation, 

and full-time responsible teaching in partner schools. Opportunity for application of knowledge 

in an actual school and classroom situation is basic to the preparation of the teacher. Thus, field 

experiences for the prospective teacher are the link between formal preparation and full-time 

independent teaching.   Please make the most of this experience.  Through your school 

placement, you will have access to a wide range of talent, resources, and expertise from which to 

learn and grow and become a future professional in education.  In order to benefit the most from 

this experience, please observe the following guidelines while working in the schools. 

Should you have any questions or if we can be of any assistance, please do not hesitate to contact 

us. 

Sincerely, 

Holly   

Holly Hollander 

Director, Office of Field Experiences  

 

"The only person who is educated is the one who has learned how to learn and change."  
~Carl Rogers  
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Connection to Standards and Conceptual Framework  

Mission   

The faculty of the School of Education and Professional Studies constitute a professional school 

dedicated to the quality preparation of professionals in education and other human service 

settings. As an integral part of Central Connecticut State University's history and traditions, the 

faculty in the school embraces the University's mission and commitment to "encourage the 

development and application of knowledge and ideas through research and outreach activities." 

Guided by the purpose of preparing leaders for service in our communities, it is our mission 

to provide leadership for:  

 Preparing beginning teachers to serve in the region, the state, and the nation  

 Providing advanced preparation to administrators, teachers, counselors, specialists, and 

other educational leaders  

 Providing advanced preparation to specialists in health fitness, family counseling, and 

nursing  

 Applying principles of learning and assessment through a variety of technologies to guide 

our own best practice and that of practitioners in the professions  

 Developing knowledge, skills and dispositions necessary for professional practice and 

community service through learning experiences that are rich in diversity of perspectives, 

values, attitudes and beliefs and enhanced by active reflection  

 Influencing educational and social policies at the local, state, and national levels  

Conceptual Framework  

As a CCSU teacher candidate, you will be striving throughout the professional program to build 

the knowledge, skills and professional dispositions required to be an effective teacher. The most 

effective teachers inspire all students to learn and provide the support and feedback students need 

to master important and challenging ideas. To help you become an effective teacher, program 

faculty have identified some critical outcomes that you need to master. These outcomes are 

summarized in the CCSU Conceptual Framework for Teacher Education.  
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As you review the Conceptual Framework, you will see that some of the outcomes address 

knowledge of the content and the children you will teach, while others address knowledge of 

learning theory. A second group of outcomes addresses the skills you need to effectively apply 

your knowledge in a classroom. A third group of outcomes addresses the professional 

dispositions, or habits of mind and conduct, evident in your professional interactions with others. 

Mastering these outcomes is both challenging and important.  

Conceptual Framework School of Education and Professional Studies  

 

The conceptual framework at Central Connecticut State University serves as the guiding 

document that is foundational to our programs, our philosophy, and the standards that align with 

our programs. It is directly linked to our curriculum, assessment, analysis, and improvement of 

our program outcomes. The conceptual framework is comprised of the following themes 

(outcomes) and connected elements (proficiencies):  

 

I.  The Education Professional as Active Learner 

A. Possesses strong content knowledge in the arts and sciences. 

B. Communicates in multiple forms to diverse audiences. 

C. Possesses pedagogical knowledge for content to be taught. 

D. Engages in habits of critical thinking and problem solving. 

II.  The Education Professional as Facilitator of Learning for All Students. 

A. Applies knowledge of human development across the lifespan (including physical, 

cognitive, social and emotional growth). 

B. Respects and values all learners. 

C. Addresses the diversity of learning environments. 

D. Understands the learning process and applies instructional and assessment strategies and 

technologies to facilitate learning. 

III.  The Education Professional as Reflective and Collaborative Practitioner 
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A. Makes informed and ethical decisions. 

B. Accepts responsibility for student learning. 

C. Engages in opportunities for professional growth. 

D. Collaborates with colleagues, families, and school community. 

 

Note:  these foundational tenets are based on the Connecticut Common Core of Learning and the 

Connecticut Common Core of Teaching.  For more information, please visit 

http://w ww.sde.ct.gov/sde/cwp/view.asp?a=2618&q=320862 or the link at 

http://www.education.ccsu.edu/ofe/ 

 

 

 

 

 

http://www.sde.ct.gov/sde/cwp/view.asp?a=2618&q=320862
http://www.education.ccsu.edu/ofe/
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Field Experiences and Related Courses  

        
Elementary Education 

Cluster 1: EDTE 315/SPED 315/RDG 315 

This cluster emphasizes inclusive and diverse learning communities. Courses are taken in 

literacy, special education, and theories of learning. The teacher candidate examines the 

connection between theory and practice and explores the influence of culture on the developing 

learner.  The teacher candidate is required to spend at least 30 hours in an assigned school over 

the course of the semester. Activities may include working with individual students or small 

group situations. Literacy is a primary focus of the field work. Students should plan for morning 

field experiences twice a week.  

Cluster 2: EDTE 320/EDEL 322/RDG 316  

This cluster emphasizes leadership of effective learning communities. Courses taken extend 

students' understanding of reading and develop skills in planning and delivering instruction and 

assessing student learning. The teacher candidate will work in the assigned school twice a week 

for at least 45 hours over the course of the semester. Activities will emphasize teaching and 

assessing in individual, small, and large group settings. Again, literacy will be a primary focus of 

the field work. Students should plan for morning field experience time twice a week.  

Cluster 3: EDTE 420/EDEL 415/FA 412/MATH 412/RDG 412/SCI 412  

During this semester, the field experience practicum is taken in conjunction with methods 

courses in specific content areas. The emphasis is on inquiry-based and collaborative learning 

communities. During this semester, the teacher candidate visits schools 2 days a week for at least 

40 hours over the course of the semester, and participates by working with individual students, 

small groups, and the entire class. The planned activities include teaching the content and using 

methodology of the course work. The candidate is expected to analyze and reflect on the impact 

of his or her teaching on student learning as well as develop a critical and reflective disposition 

toward learning and teaching as a total school process. Again, morning is often a better time for 
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fieldwork. In this semester, teacher candidates will complete a performance assessment, which 

must be passed prior to student teaching.  

Cluster 4: EDEL 430/EDTE 430 

The emphasis of this cluster is the professional learning community. The teacher candidate is 

expected to apply prior knowledge from previous coursework and experiences to classroom 

lessons, and to use varied instructional methods, teaching strategies, and materials to 

demonstrate the necessary skills to meet the needs of all learners. The development and 

implementation of an interdisciplinary or integrated unit also is required. The candidate needs to 

attend parent conferences, faculty meetings, and in-service programs. During this semester the 

teacher candidate completes an exit portfolio documenting the ability to effectively facilitate 

student learning. Satisfactory completion of the portfolio is required to complete the program.  

 

Secondary Education and All-Level Education  

Principles of Learning: EDTE 314 (K-12 Certification Programs) 

The emphasis in this course is on theories of learning and teaching and schools as collaborative 

learning communities. The teacher candidate examines the connection between theory and 

practice and explores the influence of culture on the developing learner. The teacher candidate 

carries out field experiences of at least 20 hours working in one of the following: elementary, 

middle, and high school. The teacher candidate actively participates in learning activities 

involving individual students, small groups, and whole class groups as part of the field 

experience. The teacher candidate writes a summary paper synthesizing his or her observations 

and knowledge gained through course work and fieldwork. This course must be completed prior 

to taking EDSC 425. Co-requirements are: MUS 310 or ART 301 or TE 399 or PE 299. 
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Principles of Learning: EDTE 316 (Secondary Certification Programs) 

The emphasis in this course is on theories of learning and teaching and schools as collaborative 

learning communities. The teacher candidate examines the connection between theory and 

practice and explores the influence of culture on the developing learner. The teacher candidate 

carries out field experiences of at least 30 hours working in two of the following: elementary, 

middle, and high school. The teacher candidate actively participates in learning activities 

involving individual students, small groups, and whole class groups as part of the field 

experience. The teacher candidate writes a summary paper synthesizing his or her observations 

and knowledge gained through course work and fieldwork. This course must be completed prior 

to taking EDSC 425.  

 

Introduction to Educating Learners with Exceptionalities: SPED 315  

The emphasis of this course is on examining the growth and development of learners with 

exceptionalities, including students identified as gifted and talented and those who may require 

special education.  Course content addresses methods for identifying, planning for, and 

effectively teaching these students in general educational settings.  Teacher candidates carry out 

a total of 10 hours of field experiences including: observations, activities, and reflections that 

relate course content to their field experiences.  

Literacy in the Secondary School: RDG 440  

The emphasis of this course is on the fundamentals of reading and language arts intended to 

support the development of curriculum and instruction across disciplines in the secondary and k- 

12 schools. The teacher candidate examines developmentally appropriate reading strategies that 

promote process and support content. The teacher candidate carries out field experience of at 

least 30 hours, 15 hours of which involve mentoring and tutoring within the classroom, 1 hour 

includes writing a lesson plan and teaching a 30-minute lesson in the field placement, and the 14 

remaining hours combine observations and active participation.  

Principles of Secondary Education: EDSC 425 (Secondary students only) 

The emphasis in this course is on methods of teaching and classrooms as collaborative learning 

communities. The teacher candidate studies models of teaching and works with peers during 

class time to produce an interdisciplinary unit. The teacher candidate also carries out field 

experiences of 30 hours or more over the course of the semester, in classrooms in middle or high 
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schools. The teacher candidate engages actively in classrooms, conducts inquiry base fieldwork, 

and produces an analytical paper examining school pedagogy. The teacher candidate participates 

in microteaching during class time and teaches at least one lesson as part of the field experience. 

The course also prepared teacher candidates to establish effective classroom learning 

environments.  

Principles and Evaluation in Education: EDSC 375 (All-Level students only) 

The emphasis in this course is on methods of teaching and classrooms as collaborative learning 

communities. The teacher candidate studies models of teaching and works with peers during 

class time to produce an interdisciplinary unit. The teacher candidate also carries out field 

experiences of 30 hours or more over the course of the semester in classrooms in elementary, 

middle or high schools. The teacher candidate engages actively in classrooms and maintains a 

reflective journal. The teacher candidate participates in microteaching during class time and 

teaches at least one lesson as part of the field experience. The course also prepares teacher 

candidates to establish effective classroom learning environments. The teacher candidate writes a 

summary paper synthesizing her or his observations and knowledge gained through course work 

and field work.  

Midpoint Assessment  

A formal assessment of your skills in analyzing studentsô work and planning an appropriate 

follow-up lesson is conducted in the semester prior to student teaching. This assessment, referred 

to as the midpoint assessment, provides you with feedback on how you are able to apply the 

skills and knowledge you are learning in a task that simulates the demands of student teaching. 

Because examining the midpoint assessment helps you understand what we expect of CCSU 

teacher candidates, we have included a copy of the Midpoint Planning Assessment Task 

questions and the Midpoint Planning Assessment Task Scoring rubric that we use to score your 

responses.  

Midpoin t Planning Assessment Task  

Directions:  
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 Analyze contextual information, lesson overview, & student work provided for Students 

A & B.  

 Given your analysis, plan the next lesson in the sequence. The lesson should be 

appropriate for the whole class but also meet the needs of the two highlighted students. 

(Most of the class met the objective in the previous lesson.) In your lesson plan, 

specifically address and elaborate on the following questions.  

Assessment Prompts  

Studentsô Prior Knowledge  

1. Based on the contextual information, lesson plan, and student work samples, what 

specific data did you identify about the 2 students that will be critical to planning your 

next lesson?  
2.  What implications do these data have for planning the next lesson?  

 
Lesson Objective  

3.  What is the primary lesson objective for the next lesson in the sequence?  
4.  How does this objective build on the previous lesson? Provide your rationale.  

 

Instructional Strategies  

5.  How will you initiate the lesson?  

6.  How will you develop the lesson? Describe the sequence of specific instructional 

strategies, learning activities, and/or essential questions you will use.  
7.  How will you close the lesson?  

 

Instructional Materials  

8.  What instructional materials, equipment or technology will you use in this lesson to 

facilitate student engagement and learning?  

 

 

Learning Environment  

9.  How will you structure the learning environment for this lesson (e.g. classroom 

management plan/strategies, physical arrangement of room, standards of behavior/rules, 

communication of expectations, safety of the learning environment, etc.)? Be specific.  

Accommodations/Modifications  
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10. Students A and/or B have specific needs. How will you accommodate those needs or modify 

tasks, materials, content, etc. in this lesson?  

Assessment of Learning  

11. Describe in detail how you will assess student learning in the lesson you plan to teach.  
12. Include specific criteria you will use to determine if students achieved the objective.  

 

Demographic Questions  

*The remaining questions identify you, your program, test form, e-mail address where scores 

will be sent, etc.
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Midpoint Planning Assessment Task Scoring Rubric  
How well does the candidate plan a lesson to meet studentsõ learning needs & interests, based on analysis of student work & contextual information? 

Guiding Questions  1 - Not Proficient  2 ð Satisfactory Proficiency  3 ð Advanced Proficiency  
1.1 Describe how the candidate analyzes 
contextual information, lesson plan, and 
student work critical to planning the next 
lesson.  

The candidate identified some information 
about students but included minimal 
information from student work or the 
candidate drew unfounded conclusions.  

The candidate accurately identified most critical 
information and included some accurate 
conclusions based on the student work.  

The candidate accurately identified and analyzed 
information (including data from student work) 
critical to planning the next lesson.  

1.2 Describe how the candidate uses content 
and knowledge about students to establish 
expectations for learning (lesson objectives 
and rationale).  

The lesson objectives are:  

 unclear;  

 include inaccurate or 
inappropriate content; and/or  

 do not build appropriately on 
content of previous lesson.  

Rationale is vague, unsupportive, or 
inappropriate.  

The lesson objectives are:  
 somewhat clear;  

 generally aligned with previous lesson; 
and  

 content is accurate.  
Rationale for objective is adequate.  

The lesson objectives are:  

 clear,  

 specifically aligned with previous lesson, 
and  

 content is accurate.  
Rationale for objective is specific and 
implementation of objectives is evident in lesson 
development.  

1.3 Describe how the candidate provides a structure 
for learning (initiation and closure).  

Initiation and/or closure are missing, 
incomplete or inappropriate.  

Initiation and closure are present and generally 
aligned with lesson objectives.  

Initiation and closure are present, detailed and 
specifically linked to lesson objectives.  

1.4 Describe how the candidate develops the 
lesson (sequence of strategies, activities 
and/or questions) to support student 
achievement of lesson objectives.  

The lesson development is incomplete or 
inappropriate and is not likely to support 
student achievement of lesson objectives 
and/or content is inaccurate.  

The lesson development is clear and appropriate 
and is likely to support student achievement of 
lesson objectives and content is accurate.  

The lesson development is specific, clear, well 
sequenced and meaningfully supports learner 
achievement of lesson objectives and content is 
accurate.  

1.5 Describe how the candidate uses 
materials, equipment and/or technology to 
support studentsõ learning.  

Specific examples of materials, equipment 
and/or technology are not included, not 
used or misused in the lesson plan 
resulting in missed opportunities to 
develop understanding.  

Specific examples of materials, equipment 
and/or technology are used in the lesson plan to 
support the development of understanding.  

Specific examples of materials, equipment and/or 
technology are used in the lesson plan to 
consistently challenge and extend the development 
of student understanding.  

1.6 Describe how the candidate establishes a 
physically safe environment, addresses 
classroom management, classroom 
arrangements and standards of behavior and 
communicates expectations to students.  

The candidateõs plan included inadequate 
provisions for:  

 addressing classroom management,  

 addressing classroom arrangements,  

 setting standards of behavior,  

 communicating expectations to 
students, and  

 establishing a physically safe 
environment.  

The candidateõs plan included general provisions 
for:  

 addressing classroom management,  

 addressing classroom arrangements,  

 setting standards of behavior,  

 communicating expectations to students, 
and  

 establishing a physically safe environment.  

The candidateõs plan included specific provisions 
for:  

 addressing classroom management,  

 addressing classroom arrangements,  

 setting standards of behavior,  

 communicating positive expectations to 
students, and  

 establishing a physically safe environment.  

1.7 Describe how the candidate plans 
modifications and accommodations to meet 
the needs of Students A and B.  

The candidate did not use or misused 
modifications/accommodations to address 
the learning needs of Students A and B 
when implementing instruction.  

The candidate provided a reasonable 
justification for general and appropriate 
modifications/accommodations used to address 
the needs of Students A and B.  

The candidate used specific and appropriate 
modifications/accommodations to address the 
individual the learning needs of Students A & B.  

1.8 Describe how the candidate planned to 
assess studentsõ learning and its alignment 
with lesson objectives.  

The candidate describes general 
assessment strategies (e.g., monitoring, 
observing, task completion and assignment 
of grades without providing specific 
details) and/or assessment is not aligned 
with lesson objectives.  

The candidate describes an assessment related to 
lesson objectives with some stated criteria.  

The candidate describes a specific assessment 
closely aligned with lesson objectives with detailed 
criteria.  
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Professional Dispositions  

The way you conduct yourself in professional settings has a significant impact on your success in 

the program and in the profession. Professional dispositions are habits of thinking and action, 

evident in your professional interactions with others. Effective teachers demonstrate dispositions 

that enhance student learning and success. These fall into the following categories:  

 learning  

 teaching  

 professional conduct  

 interpersonal relationships  

 communication  

 self reflection  

Professional Dispositions that students exhibit while completing their teacher education program 

will be assessed by instructors and recommendations will be given for the determination of 

continued enrollment in the professional program. The Professional Dispositions rubric below 

relates directly to the Connecticut Code of Responsibility.  
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Professional Dispositions Rubric: Habits of Thinking and Action  

1. Habits of Thinking and Action toward LEARNING are Appropriateé  

Professional Disposition toward 

LEARNING  

 

(CCSU IA, IC; CCT Content #4)  

Potential Indicators:  

*Deep interest in acquiring content knowledge and pedagogical expertise  

*Seeks and participates in formal and informal professional growth 

opportunities 

*Demonstrates an awareness of the need for on-going self-development  

2. Habits of Thinking and Action toward TEACHING are Appropriateé  

Professional Disposition toward 

TEACHING  

 

(CCSU IIB, IIC, IID, IIIB; CCT 

Professional and Ethical Practice #2, 

Reflection and Continuous  

Learning #3, Leadership and 

Collaboration #6) 

Potential Indicators:  

*Demonstrates the belief that all students have the right and ability to learn  

*Maintains high and appropriate standards and expectations for all students 

*Creates an environment in which everyone is free to take risks  

*Initiates strategies to motivate students and encourages them to take 

pride in their work  

*Is committed to facilitating the classroom as a diverse learning community  

3. Habits of Thinking and Action toward PROFESSIONAL CONDUCT are Appropriate...  

Professional Disposition toward 

PROFESSIONAL  

CONDUCT  

(CCSU IIIA and IIC; CCT Instructing #3 

Professional and Ethical Practice #1, 

Reflection and Continuous Learning #4) 

Potential Indicators:  

*Accepts responsibility for one's own actions  

*Demonstrates academic and professional honesty and makes ethical 

decisions  

*Maintains a student-centered approach to decision making 

*Follows established dress codes and conventions  

*Is reliable  

*Demonstrates qualities of collegiality and professional generosity  

4. Habits of Thinking and Action toward INTERPERSONAL RELATIONSHIPS are Appropriateé  

Professional Disposition toward 

INTERPERSONAL  

RELATIONSHIPS  

(CCSU IIA, IIB, IIID)  

Potential Indicators:  

*Shows respect in interactions with others  

*Demonstrates sensitivity to diversity and cultural differences  

*Interacts appropriately with a wide variety of individuals 

*Works well in collaboration with others  

*Demonstrates awareness of one's impact on others 

*Demonstrates the ability to maintain appropriate social boundaries 

5. Habits of Thinking and Action toward COMMUNICATION are Appropriateé  

Professional Disposition toward 

COMMUNICATION  

 

(CCSU IB; CCT Instructing #5)  

Potential Indicators:  

*Seeks opportunities for communication with parents, colleagues, 

administrators  

and other members of the community 

*Committed to using oral language (listening and speaking) appropriate to  

purpose and audience  

*Uses written language appropriate to purpose and audience 

*Employs the language of the profession 

6. Habits of Thinking and Action toward SELF REFLECTION are Appropriateé  

Professional Disposition toward SELF 

REFLECTION  

 

(CCSU ID, IID; CCT Planning #1, 

Reflection and Continuous Learning #3, 

Leadership and Collaboration #6) 

Potential Indicators:  

*Maintains high standards and expectations for self and consistently  

demonstrates pride in work  

*Demonstrates awareness of own values and how they may impact on others 

*Is willing and able to recognize own difficulties and generate potential 

solutions  

*Seeks and uses feedback to make changes  

*Please note the evaluation system will include: Target (exceeds expectations for a teacher 

candidate at this point in the professional program), Acceptable (meets expectations for a 
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teacher candidate at this point in the professional program), and Unacceptable (does not meet 

expectations for a teacher candidate at this point in the professional program). 

Field Experience:  Some General Guidelines and 

Information  

Field experience and student teaching in a school can be likened to an 

extended job interview.  One result of your experience in a school 

might be a job offer; conversely, you may never be considered for a 

position in that district as a result of your work.  As a critical step in your journey to becoming a 

certified professional, please bear in mind the following considerations. 

Practicum Placements 

All practicum placements are made by the course instructor with assistance from the OFE to 

ensure students have a diversity of field experiences.  Due to sensitivity regarding security issues 

and at the request of many school districts, students may not make their own placements. 

Students in violation of this practice may have their placements terminated. 

Students are responsible for providing their own transportation to and from the practicum 

placement.   

Observations by Instructors 

In some education courses, a formal observation will be made by the CCSU instructor as part of 

the course requirements.  It is imperative that you discuss this observation with your host teacher 

early in the semester and make arrangements with your instructor as soon as possible to schedule 

the observation. Please check your course syllabus for specific requirements and deadlines.  

Attendance 

Your host teacher and the students in the classroom are counting on you. If you are sick and 

unable to attend your practicum, it is expected that you will make appropriate contact with your 
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host teacher.  Please discuss the procedures your host teacher would like to follow.  You are 

expected to make up the time you missed.  In addition, please follow the procedures that are in 

place from your course instructor regarding notification of an absence from your practicum.  If 

you are responsible for teaching a lesson on the day of your absence, you must provide the 

materials needed to the host teacher so the lesson can be taught.  Often the lesson you would 

have been presenting is part of a unit sequence.  Both the students and host teacher cannot wait 

until your next visit to move along with the curriculum.   

Missing practicum days to complete homework from other classes, work, and non-CCSU 

vacation plans is unacceptable and will reflect poorly on your overall performance in the class. 

Exceptions for extraordinary circumstances due to serious health issues or death in the family 

may be granted with official documentation. 

Videotaping 

If you must videotape a lesson as part of a university assignment, you must 

obtain written permission from parents in advance.  Please consult your host 

teacher as well as your instructor for more information.   A sample letter to seek 

permission can be found in the resource section of this handbook. 

Use of School Copiers and Telephones                                                                

Please refrain from making personal calls during the day.  This includes the use of cell phones. 

Cell phones must be turned off prior to entering the school building.   

Copiers should only be used to copy instructional materials for the students or information that 

will be sent home to parents.  Please discuss the rules that are in place for the copier in your 

building. In some schools, specific school personal are the only ones who may use the copier.  If 

you are able to use the copier, please make sure you know how it works and what procedures 
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should be followed in case of a paper jam.  Teacher candidates should not use the copy machine 

to copy curriculum or other materials for their files or personal use. 

If your building has a laminator, it may be used only for school related purposes.  Please consult 

your host teacher regarding its use.  

Expectations for professional standards of appearance and behavior   

Our expectations for student teachersô appearance and behavior extend to answering machine 

messages, email user names, MySpace and similar social networking sites, and other image-

creating communication media. 

 Answering machine messages:  please be sure that your outgoing message is 

professional and succinct. 

 Email user names:  the name you choose may give a different impression of you than 

you would like.  What is appropriate for a college student may not be appropriate for a 

beginning professional. 

 MySpace and Face Book: be careful what you post, and check other userôs comments 

about you.  Be aware that many potential employers are now reviewing social networking 

sites in performing background checks.  Additionally, be safe and do not upload pictures 

or videos of children, even if you have signed permission from parents. 
 

Working with Students 

At all times, your interactions with students should be professional, respectful and appropriate in 

nature.  Remember to maintain confidentiality regarding information that pertains to individual 

students.  While working in the classroom as an intern, you may: 

 Assist individual students in performing activities initiated by the teacher; 

 Assist the host teacher in supervising students in the hallway, lunchroom, or on the 

playground; 

 Assist in monitoring students working; 

 Reinforce learning in small groups or with individuals while the classroom teacher works 

with other students; 

 Perform clerical tasks; 

 Assist the teacher in observing, charting or recording observable behaviors; 

 Assist in the preparation and production of instructional materials; 

 Read aloud or listen to children read; 
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 Assist with the implementation of differentiated instruction planned by the classroom 

teacher; 

 Plan and implement lessons with the teacherôs approval at least 2 days prior to 

implementation. 
 

In addition, you may be asked to complete specific tasks related to course work at CCSU. Please 

share the assignments and expectations with your host teacher so he/she may be able to assist 

you by providing you with ideas or suggestions as well as set aside the time you may need to 

work with children in order to complete the specific assignment. 

Building Positive Relationships with Students 

You can build positive relationships with students by: 

 Learning each childôs name as soon as possible. 

 Making each student feel important by showing respect and positive attention. 

 Showing interest in helping each student learn; 

 Providing students with specific feedback about their work. 

 Holding students accountable to the classroom behavior and work expectations.  

 Smile - create positive attitude with facial expression and body language 

 Recognize special talents and efforts of students.  

 Avoid comparisons with other students, being careful not to show favoritism.  

 

 

Appearance 

A school is a professional environment.  Every school has expectations regarding the appearance 

of its faculty and staff.  As a pre-service teacher participating in 

practica, students are expected to meet or exceed the schoolsô 

expectation of appearance.  Teacher candidates are expected to dress 

professionally at all times in the schools.  It is the studentôs 

responsibility to become familiar with the schoolôs expectations for 

faculty appearance and dress appropriately during the practicum 

experience.  Inappropriate appearance or dress may result in removal from the practicum 

placement and can adversely affect continuation in the professional program.  

Appropriate Clothing  
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 Teacher candidates must wear clean, neat, and un-torn attire.  

 For women, dresses, skirts, pants, pantsuits, skorts, shirts, and blouses are suitable. All 

clothing should be modest and are not to be excessively short, tight or revealing. Any 

shirt, blouse, or dress that covers the back and midriff and does not have a plunging 

neckline and is not see-through is acceptable. Footwear (shoes, boots, and sandals) 

should complement professional attire.  

 Suitable attire for men includes pants, collared shirts, shoes/boots, and socks. Ties are 

optional. Shirts are to be tucked, and buttoned. All clothing should be modest and not be 

excessively tight or revealing.  

 

Appropriate Grooming  

 

 Personal hygiene is very important when working closely with students and with school 

employees. Strong or excessive odors or perfumes and fragrances should be avoided.  

 Hair should be clean and neat and facial hair must be trimmed and groomed. 

 Nails should be an appropriate length as not to be a distraction or unsafe. 

 

Inappropriate Clothing  

 

 Clothing, jewelry, or hairstyle that disrupts the educational process or endangers students, 

including, but not limited to those items which include messages, language, or logos that 

advocate sex, drugs, violence, bigotry, hate, profanity, alcohol, tobacco, or gang activity 

are not permissible.  

 Any excessively tight or form-fitting article of clothing is not considered professional 

dress.  

 Tank tops, shorts, cut-offs, fatigues, spandex, spaghetti straps, halter-tops, low-cut 

garments, short shirts and flip-flops are considered inappropriate dress.  

 Tattered, frayed, ripped or excessively worn and faded clothing are not considered 

professional dress.  

 Transparent, translucent or sheer clothing may not be worn.  

 Clothing associated with gang activities including athletic jerseys and headgear which 

may be associated with gang affiliation are not permissible.  

 Clothing that bares any part of the mid-section, even if the mid-section is bared 

unintentionally is not acceptable.  

 Any portion of the teacher candidateôs underwear or under-garments shall not be visible 

at any time, even when bending or reaching up. 

 Earrings may be worn. Other pierced areas of the face or body not covered by clothing 

shall be left without any ring or stud. Other body decorations such as tattoos shall be 

completely covered to the extent possible while the student is on school premises, or at a 

school activity. 

 

The only exceptions to the above rules occur for those teacher candidates who are engaged in 

physical education or technology education activities which might require appropriate attire for 

specific applications. 
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(adapted from the Teacher Education website, Eastern New Mexico University, Portales, NM:  

http://www.enmu.edu/academics/undergrad/colleges/edtech/teacher-

education/TEP%20dress%20code.htm) 

(ÏÓÔ 4ÅÁÃÈÅÒȭÓ 2ÏÌÅÓ ÁÎÄ 2ÅÓÐÏÎÓÉÂÉÌÉÔÉÅÓ 

 

 Support the teacher candidate in his/her planning of lessons to be taught to either whole 

or small groups. 

 Share curriculum resources. 

 Discuss oneôs teaching philosophy. 

 Assist the teacher candidate in accurately interpreting data collected from lessons taught. 

 Help the teacher candidate become familiar with the schoolôs community. 

 Introduce the teacher candidate to colleagues. 

 Provide feedback on lessons taught. 

 Provide feedback to the university. 

 Provide a small period of time during the week to discuss upcoming needs and lessons 

the teacher candidate might be a part of. 
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 Making Meaning of Your Field Experience  

 

As CCSU teacher candidates, you understand the importance of the student learning cycle.  In order to 

meet the needs of the students we work with, we must maximize each learning experience we create. 

To do so, we must first understand our learnersΩ background and prior learning.  Second, we must plan 

lessons that actively engage each student to be an active participant in the learning process.  Next, we 

must analyze the student Ψǎ performance based on  the clear and observable outcome we set in order to 

ŘŜǘŜǊƳƛƴŜ ǘƘŜ ƴŜȄǘ ƭŜǎǎƻƴΩǎ ŎƻƴǘŜƴǘ.  Finally, we must reflect on practice and make changes accordingly.  
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Reflection Questions for Consideration  

The purpose of fieldwork is to gain information, experience and insight as part of your early pre-

professional development while contributing positively to a school or classroom. Active 

participant-observation and reflection can help you develop a new perspective on how schools 

and communities work, how students learn and how teachers teach. You may also gain important 

insights into your own strengths and motivations related to teaching, learning and leadership.  

Contrary to popular mythology, experience alone is not the best teacher. Rather,  

Experience + Reflection = Growth. 

Use the following guide questions to structure your reflections: 

What? 
  ~  have I seen, heard, felt? 

  ~  have I noticed, missed, discovered? 

So What? 
  ~  can it teach me? 

  ~  does it have to do with what weôre studying or reading? 

Now What? 
  ~  have I learned? 

  ~  do I want to know or do next?  

The questions below can be used to guide your thinking as you reflect on each of your field days.  

The questions can be used whenever you feel they are appropriate based on the experience you 

had.  As a way to help you make meaning of your field experience observations, you should 

consider responding to one or two of the questions in your post-observation reflection log each 

time you visit your school. 

 What is your impression of the school/classroom environment? Are you surprised or is it 

what you expected? Why? 

 In what ways is the classroom or lesson developmentally appropriate? 

 Was the activity you witnessed today effective for learning? Why? 

 What would you change about what you saw the children doing today? Why? 

 How did classroom management affect the outcome of todayôs lesson? 

 What is something you saw today that you want to do in your own classroom? Why? 

 How do you know students were learning in todayôs lesson? 

 What happened today that made you change your ideas about teaching? 

 What did you see/experience today that made you excited about becoming a teacher? 

 Is what you saw/experienced today consistent with the theories we are talking about in 

class? How so? 

 What was POWERFUL to you today? (something a student/teacher/parent said or did). 
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Lenses for Observing  

To assist you in making meaning of your field experience observations, we 

suggest that you consider wearing different ñlensesò to your school.    As 

Gary Borich explains in his text, Observation Skills for Effective Teaching, 

these lenses help the observer ñto gain insight regarding a particular aspect of 

classroom life.ò (Borich, 2008, p.15) 

Prior to an observation day, read the summary of one of the lenses below and use it to gain a 

deeper understanding of that particular facet of effective teaching as you observe it in your 

school.  By wearing a different lens each time you go to your placement, you will gain ña more 

comprehensive and detailed understanding of teaching and learning.ò (Borich, 2008, p. 15) 

Lens 1: Consider the Learning Climate 

The learning climate of a classroom refers to its physical and emotional environment. 

Observable features: 

 The warmth, concern and expectations of the teacher for the students 

 The physical organization of the classroom which can promote or interfere with cohesion 

and interaction among students 

 The competitiveness, cooperation or independence encouraged by the structure of activity 

with the classroom. 

 

Questions to consider: 

 How do students feel about themselves? 

 How do students feel about each other and the classroom? 

 What activities and materials promote those feelings most conducive to learning? 

Lens 2: Focus on Classroom Management 

Classroom management involves how teachers organize the classroom and anticipate and 

respond to student behavior to provide an environment for efficient learning. 

Observable Features: 

 Organization of physical aspects of classroom 

 Pre-establishing and communicating classroom rules 

 Developing and communicating instructional routines 
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 Establishing a system of incentives and consequences 

Question to consider: 

 How does classroom management aid in facilitating learning? 

Lens 3: Look for Lesson Clarity 

Lesson clarity refers to a teacherôs ability to speak clearly and directly, and to organize and 

structure content at the studentsô current level of understanding. 

Observable Features: 

 Informing learners of expected skills and understandings before a lesson 

 Providing advance organizers that place the lesson content in the perspective of past and 

future learning 

 Reviewing and summarizing 

 Using examples, illustrations, demonstrations, and instructional media 

Question to consider: 

 Do students know what they are expected to learn? 

Lens 4: Verify Variety 

Instructional variety, or the use of different modes of learning (visual, oral and tactile), maintains 

attention and interest. 

Observable Features: 

 Use of attention-gaining devices 

 Variation in eye contact, voice and gestures 

 Use of alternate modes of learning (seeing, listening, doing) 

 Using rewards and reinforcement to sustain student interest and engagement 

Questions to consider: 

 What additional materials might you consider using for the lesson you just saw? 

 How did this lesson address multiple intelligences? 

Lens 5:  Observe Task Orientation 
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Task orientation involves effective teaching practices that help the teacher maintain an 

instructional focus. 

Observable Features: 

 Lesson plans reflect curriculum guide 

 Use of rules and procedures that anticipate and thereby reduce misbehavior 

 Established milestones(i.e: tests, reviews, assignments) to maintain momentum 

Questions to consider: 

 Are activities managed efficiently? 

 Is misbehavior managed with minimal disruption to the class? 

 How is time devoted to content maximized? 

 How is time devoted to clerical duties minimized? 

Lens 6: Examine Engagement 

Student engagement is when students are actively involved in the learning process. 

Observable Features: 

 Provision of activities for guided practice 

 Use of feedback and correctives 

 Use of individualized and self-directed learning experiences 

 Systematic use of meaningful verbal praise 

 Checking and monitoring assignments during seatwork 

Questions to consider: 

 In what ways are students responsible for their learning? 

 Are students thinking about, acting on and practicing what they are learning? 

 

Lens 7:  Measure Student Success 

Studentsô learning is enhanced when they complete work at moderate to high levels of success. 

Observable Features: 
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 Unit and lesson organization reflects prior learning 

 Teacher offers immediate feedback 

 Gradual transitions to new content 

 Classroom pace and momentum that builds toward major milestones (ie: reviews, 

projects, practice exercises and tests) 

Questions to consider: 

 How do you know students are learning? 

 What evidence is available that shows studentsô learning? 

 

 

 

Lens 8:  Look for Higher Thought Processes and Performance Outcomes 

Higher thought processes are critical thinking, reasoning, and problem-solving behaviors that 

alone cannot be measured by tests of cognitive achievement. 

Observable Features: 

 Use of collaborative and group activities 

 Demonstrating mental models and strategies for learning 

 Oral Performance 

 Projects and Demonstrations 

 Opportunities for independent practice and problem-solving 

 Performance assessments and student portfolios 

Questions to consider: 

 What examples of higher level thinking have you observed? 

 What is your host teacherôs expectation for students using high thought processes? 
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General Observation Form  

Instructions: For each lens, place a check mark on the blank closest to the word that best describes the 

classroom you are observing.       

 

Learning Climate 

Teacher Centered           Student Centered 

 

Classroom Management 

Orderly           Disorderly 

 

Lesson Clarity 

Clear           Unclear 

 

Instructional Variety 

Varied           Static 

 

¢ŜŀŎƘŜǊΩǎ ¢ŀǎƪ hǊƛŜƴǘŀǘƛƻƴ 

Focused           Unfocused 

 

{ǘǳŘŜƴǘǎΩ 9ƴƎŀƎŜƳŜƴǘ in the Learning Process 

Students involved           Students uninvolved 

 

{ǘǳŘŜƴǘǎΩ {ǳŎŎŜǎǎ ƛƴ .ŀǎƛŎ !ŎŀŘŜƳƛŎ {ƪƛƭƭǎ 

High           Low 

 

Higher Thought Processes and Performance Outcomes 

Many           Few 

Reprinted with permission from Observation Skills for Effective Teaching, Gary Borich, 2008, Allyn and 

Bacon 
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Observable Signs Pertaining to the Eight Question Areas  

Question Areas 

Learning 

Climate 

Classroom 

Management 

Lesson Clarity Instructional 

Variety 

Task 

Orientation 

Student 

Engagement 

in the 

Learning 

Process 

Student 

Success 

Performance 

Outcomes 

and Higher 

Thought 

Processes 

Degree to 

which 

students 

can 

express 

their 

feelings 

and 

opinions 

Use of pre-

established 

classroom 

rules 

Frequency of 

examples, 

illustrations, 

and 

demonstration 

Use of 

attention-

gaining 

devices 

Orderliness of 

transitions 

Use of 

exercises 

and 

activities to 

elicit student 

responses 

Number of 

correct or 

partially 

correct 

answers 

Use of 

teaming, 

pairing, or 

other 

cooperative 

activities that 

encourage 

student 

problem 

solving 

Frequency 

with which 

student 

responses 

are used 

and 

extended 

Use of 

instructional 

routines 

Percentage of 

students who 

can follow 

directions 

given 

Changes in 

voice 

inflection, 

body 

movement, 

and eye 

contact 

¢ŜŀŎƘŜǊΩǎ ǇǊŜ-

organization 

of 

administrative 

tasks 

Monitoring 

and checking 

during 

seatwork 

Number of 

right answers 

acknowledged 

or reinforced 

Display of 

student 

products and 

projects 

Amount of 

interaction 

and 

sharing 

among 

learners 

System of 

incentives 

and 

consequences 

Use of review 

and summary 

Use of a mix 

of learning 

modalities 

(visual, oral) 

Cycles of 

review, 

testing, and 

feedback 

Use of 

remedial or 

programmed 

materials for 

lower-

performing 

learners 

Number of 

delayed 

corrections 

vs. immediate 

corrections 

Opportunities 

for 

independent 

practice and 

application 

Reprinted with permission from Observation Skills for Effective Teaching, Gary Borich, 2008, Allyn and 

Bacon 
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Taken from Strategies for Successful Student Teaching: A Comprehensive Guide,  

Pearson Education, Inc. 2004 pp 134 - 135 

Models of Teaching   

Concept Attainment: (Inductive/examples to rule) 

Suitable content/objective: concepts that have clear, critical attributes  

Phases:  
Preparation: Select concept; write comprehensible definition of the concept;           
select the attributes of the concept; develop positive and negative examples. 
 
Lesson Implementation: 

1. Introduce the process to the students explaining activity as game/mystery/secret, etc. with 
purpose that students will figure out what is essential and develop a definition (concept mayor 
may not be named at this point). Explain that their ideas about essential features will be written 
down and ideas will be added or crossed out as they change. 

2. Present the examples and non-examples and list the attributes. Use two columns (yes and no 
or example and non-example or positive and negative) beginning with a positive example. List all 
attributes that the students see in the example (there are no wrong answers). Give another positive 
example. Modify list as needed. (Don't erase - cross out for future reference.) Give a negative 
example, reminding them that it may have some positive features but not all of them. Adjust list. 
Clarify terms as needed so all understand. Continue with examples and non-examples until list of 
attributes is quite complete 

3. Develop a concept definition with the children, using the attribute list they have developed. Be 
patient. ' 

4. Give additional examples (positive and negative) to see if they can correctly identify them using 
their definition. 

5. Discuss the process with the class having kids share which examples helped them understand 
how this thinking can be useful, etc. 

6. Evaluate to be sure each student retains and apply the definition. 

 

Concept Development 

Suitable content/objective: useful in expanding and refining concepts that learners have some prior 
knowledge of; can be used to teach paragraph unity in writing; useful in building thinking skills (most 
effective if used several times per year); can be used to examine key idea before or after reading. 

Phases:  

Preparation: Need a lot of space available to write items and groupings where students can see them. 

Teacher serves as recorder and facilitator. 

1. Students list as many items as possible that are associated with the subject, drawing on their 
own experience or material they have studied. Write items on board. Push students to name 
specific items (black cat) rather than name groups (scary things). Seek a comprehensive list. 
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Involve all students. Often resembles brainstorming. May want to use a kitchen timer. 
2. Group the items so that they are alike in some way. Ask students to group items on basis of 

similarity. Elicit several different groupings from students and list the groupings of items on the 
board. Push for different ways to group. 

3. Label the groups by defining the reasons for the grouping.  Have students label the groups 
and explain the reasons for their choices, identifying common characteristics of items. Push for 
explanations of reasoning and clarifications as needed. . 

4. Regroup or subsume individual items or whole groups under other groups stating different 

or additional relationships. Should move from very obvious ways to group to less obvious and 

more complex, as more ideas are shared. 

5. Synthesize the information by summarizing the data and forming generalizations. Ask students to 

look at all groups and labels and try to make a generalized statement about the topic in one 

sentence. Remind them to consider all groupings. 

6. Evaluate studentsô progress by assessing their ability to generate a wide variety of items and to 

group these items flexible. 

 

Discussion 

Suitable content/objective: when there is more than one right answer; when considering multiple points of 
view; when it will help understanding. 

Phases: 

Preparation: Select and read material and prepare questions (factual, interpretive and evaluative); 

develop 2 or 3 clusters of questions (Identify basic questions that are broad and raise an issue; identify 

cluster questions that develop the issue raised by the basic question); and plan sequence (basic question, 

cluster questions, reiteration of basic question). . 

Lesson Implementation~ 

1. Introduce the model to students. Use questions to ask students what they think they should 
learn in school and identify the benefits of discussion. Introduce discussion process and rules for 
discussion participation; assign reading. Students need to read material at least twice prior to 
discussion. 

2. Conduct the discussion maintaining as nondirective a role as possible. Encourage careful 
listening. Ask follow-up questions that force students to cite specifics in reading to support their 
reasoning. Use wait time after student responses to encourage student-to-student interaction.
 . 

3. Review the process and summarize students' observations. Ask students to  review main 
points of interest and ideas that impressed them. Discuss value of different perspectives and 
encourage students to discuss how/if their thinking changed. May have some written responses at 
this point. 

4. Evaluate the discussion (optional). Review the direction of discussion, students participation 
and caliber of contributions. Taping the discussion is often valuable. 

 

Direct Instruction  

Suitable content/objective: skills that can be broken down into small, discrete, sequential segments; 

material that requires drill and practice or memorization (The model is characterized by relatively brief 
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instructional periods followed by practice until material has been mastered.) 

Phases:   

Preparation: Analyze and sequence content to be taught (task analysis) 

Lesson Implementation:  

1. Review previously learned material. 

2. State objectives for the lesson in student-friendly language. 

3. Present new material with emphasis on teacher modeling, demonstration or explanation; clear 

and detailed instruction and explanation: frequent examples, questions and corrective feedback. 

4. Guided practice with corrective feedback in which the teacher controls the process, monitoring 

group and individual performance using questions and error correction. 

5. Teacher, to ensure that students are not practicing errors, carefully monitors independent 

practice with corrective feedback; often teacher allows students to self-correct. 

 

 

Inquiry, Discovery or Problem-Based Learning (a group of models that promote higher-level thinking) 

Suitable Content/Objectives:  situations in which students can actively manipulate information, raise 
questions and develop and consider explanations.  

Phases: 

Preparation: Teacher selects a problem or puzzling situation of interest to students and conducts research 

to prepare data sheet to use during questioning periods. Decides what information will be given to 

students at start and what might be given if class has difficulty.  Develops problem statement sheets. 

Lesson Implementation: 

1. Introduce process and present the problem. Share process rules with class (students may ask 
question only when called on; students may talk only in caucus periods; questions must be 
phrased so teacher can answer with yes or n; student may ask questions as long as questions are 
receiving a ñyesò response from teacher). Read the problem aloud and distribute problem 
statement sheets to students. Explain anything that is unclear. 

2. Gather data. Teacher answers yes/no questions. Answers are recorded either on board or on 
students' data sheets. Students may call for a caucus in this time. 

3. Develop a theory and verify. When student poses a theory, stop questioning and write theory on 
board. Direct students to caucus and develop questions for teacher related to proving or 
disproving theory. Take questions and then have students either accept or reject the theory. 
Caucus again. Process of theory continues until a theory is accepted as a tentative solution. 

4. State the rules and explain the theory. Lead students in a discussion to explain and apply 
theory. If it proves ineffective, return to # 3. 

5. Analyze the process. Students review the process and look for ways to expedite it by analyzing 
their questions. 

6. Evaluate to be sure students understand the theory and can generalize it to other situations. 

 

Cooperative Learning (a set of instructional strategies that includes student-to-student interaction over 
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subject matter as an integral part of the learning process)  

Suitable Content/Objectives: Strategies are available for almost any type of content but particular strategy 
must match nature of content, task and group to be productive. 

Key Characteristics: Effective use of cooperative learning requires: 

1. Teams typically formed of 2 or 4 heterogeneous students 
2. Cooperative structure for task and rewards 
3. Will and skills to cooperate 
4. Arrangement of environment to facilitate cooperative work. 
5. Strong emphasis on simultaneous interaction, positive interdependence, individual accountability 

and equal participation 
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Retention Criteria  

Once admitted to the Professional Program, a teacher candidate is expected to maintain a 

cumulative 2.70 grade point average for all coursework completed at CCSU and elsewhere. If a 

candidate's GPA drops below this level, he or she may be denied enrollment to restricted courses 

and student teaching until the GPA reaches the approved level. In addition, teacher candidates 

must receive grades of C or better in all professional education courses; students may not 

proceed to the next sequence of courses until such grades are earned. Professional Program 

courses may be repeated only with the consent of the chair of the Department.  

In addition to academic good standing, students must demonstrate the following:  

 personal attitudes and attributes that positively affect his or her performance as a teacher;  

 conduct that demonstrates professional behavior appropriate to the context and shows 

realization that actions reflect directly upon the status and substance of the profession;  

 confidentiality of all information concerning colleagues and students obtained in the 

educational process;  

 integrity and honesty in all written and verbal communication, documentation and 

coursework related to the Professional Program for teacher certification; and  

 understanding and adherence to the Connecticut Code of Responsibility for Teachers.  

Removal from the Pr ofessional Program  

A teacher candidate may be removed from the Professional Program by the Dean of the School 

of Education and Professional Studies (SEPS) for the following reasons:  

 overall or Professional Program GPA drops below 2.70;  

 falsification of information or documentation;  

 inappropriate or unprofessional behavior, attitudes, or attributes that negatively impact 

performance as a teacher;  

 inappropriate responses in various contexts that negatively affect performance as a 

teacher;  

 unacceptable performance during a field experience or student teaching;  

 unacceptable performance on performance assessments;  

 failure to adhere to the Connecticut Code of Professional Responsibility for Teachers;  

 failure to maintain confidentiality of all information concerning colleagues and students 

obtained during the educational process;  
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 failure to demonstrate at all times integrity and honesty in written and verbal 

communications, documentation, and coursework related to the Professional Program;  

 conviction of crime of moral turpitude or crime that in the opinion of the University 

would impair standing of SEPS; or  

 other due and sufficient cause.  

 

If a student is to be removed from the Professional Program, the student will be notified in 

writing of his or her removal by the Assistant Dean of the SEPS, stating why he or she has been 

removed from the Professional Program; in cases involving removal from student teaching, the 

Director of the OFE will contact the student teacher. The student has the right to appeal. If the 

student chooses to appeal, he or she will remain suspended from the Professional Program while 

the appeals process is being completed. The student will not visit or contact field experience or 

student teaching sites or cooperating teachers while the appeals process is being completed 

without express written permission of the program coordinator, the Chair of the Department of 

Teacher Education, and a representative of the field site.  

Appeals Process:  

1. The student meets with the SEPS Assistant Dean to discuss the reasons the student has been 

removed from the Professional Program. The student should be prepared to discuss a) what error 

or palpable injustice the student believes occurred and b) what actions on the part of the 

Professional Program faculty led the student to believe that there is an error or palpable injustice. 

The Assistant Dean investigates the issues and notifies the student within two weeks in writing 

of the outcome of the investigation and findings. If the student wishes to pursue the matter 

further, an appeal may be made in writing to the SEPS Dean.  

2. The student should submit a written appeal with supporting documentation to the Dean of 

SEPS, substantiating the following: a) the circumstances of the error or palpable injustice the 

student believes occurred and b) evidence of error or palpable injustice. The student must 

provide a full written account of the alleged error or palpable injustice, attaching all 

corresponding documentation. The student will not have the opportunity to supplement an appeal 

once it has been submitted.  
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3. The complete written appeal must be submitted to the Office of the Dean within 60 days of 

removal from the Professional Program. Complete appeals received at least three weeks prior to 

the next scheduled SEPS Appeals Committee meeting will be reviewed at the next meeting. 

Appeals received less than three weeks prior to the next scheduled meeting may be reviewed at 

the following scheduled meeting. The committee meeting schedule may be obtained from the 

Office of the Assistant Dean in 203 Barnard Hall.  

4. The Associate Dean will act as chair of the SEPS Appeals Committee for the purpose of the 

review. The SEPS Assistant Dean will provide a written report on the initial investigation of the 

issues. The committee may also request additional information from other University sources. 

The Assistant Dean will not participate in the Appeals Committee decision. The committee will 

review the case and determine if an error or palpable injustice has occurred. The committee will 

report its finding to the Dean, who makes the decision regarding the appeal.  

5. The Associate Dean, on behalf of the Dean, notifies the student in writing of the decision of 

the Dean within two weeks of the appeals committee meeting. The decision of the Dean is final 

and there is no further appeal available.  

Denial of Approval to Participate in a Field Experience or Student 

Teaching  

There are two types of approval to participate in a field experience or student teaching. A student 

may be denied permission to  

1. proceed from an early field experience to a later field experience or student teaching, or  

2. re-enroll in a field experience class or student teaching after earning a grade of C- or below or 

withdrawal from the field experience or student teaching. Permission to re-enroll in any 

Professional Education course, including field experience or student teaching, must be granted 

by the Chairperson of the Department of Teacher Education.  

A student may be denied approval to participate in a field experience or student teaching for the 

following:  
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 overall or professional program GPA drops below 2.70;  

 request to repeat student teaching is not granted by the Department of Teacher Education;  

 falsification of information or documentation;  

 inappropriate or unprofessional behavior, attitudes, or attributes that negatively impact 

performance as a teacher;  

 inappropriate responses in various contexts that negatively affect performance as a 

teacher;  

 unacceptable performance during a field experience;  

 unacceptable performance in Professional Program courses, including earning less than a 

grade of ñCò in a professional education course;  

 unacceptable performance on performance assessments;  

 failure to adhere to the Connecticut Code of Professional Responsibility for Teachers;  

 failure to demonstrate at all times integrity and honesty in written and verbal 

communications, documentation, and coursework related to the Professional Program;  

 failure to maintain confidentiality of all information concerning colleagues and students 

obtained during the educational process;  

 conviction of crime of moral turpitude or crime that in the opinion of the University 

would impair standing of SEPS; or  

 other due and sufficient cause.  

 

A student has the right to appeal the denial of approval to participate in a field experience or 

student teaching. The student will not visit or contact field experience or student teaching sites or 

cooperating teachers while the appeals process is being completed without express written 

permission of the program coordinator, department chair, and representative of the field site. 34  

Appeals Process:  

1. The student meets with the Director of the Office of Field Experiences to discuss why the 

student has not been approved to participate in a field experience or student teaching. After this 

meeting, if the student believes an error or palpable injustice has occurred, an appeal of the 

decision may be made.  

2. The student should submit a written appeal with supporting documentation to the Dean of 

SEPS, substantiating the following: a) the circumstances of the error or palpable injustice the 

student believes occurred and b) evidence of error or palpable injustice. The student must 

provide a full written account of the alleged error or palpable injustice, attaching all 
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corresponding documentation. The student will not have the opportunity to supplement an appeal 

once it has been submitted.  

3. The complete written appeal must be submitted to the Dean of the School of Education and 

Professional Studies within 60 days of denial of permission to participate in a field experience or 

student teaching. Complete appeals received at least three weeks prior to the next scheduled 

SEPS Appeals Committee meeting will be reviewed at the next scheduled meeting. Appeals 

received less than three weeks prior to the next scheduled meeting may be reviewed at the 

following scheduled meeting. The committee meeting schedule may be obtained from the Office 

of the Assistant Dean in 203 Barnard Hall.  

4. Once an appeal has been received, the Assistant Dean will ask the Office of Field Experiences 

and the Department of Teacher Education to provide documentation of the reasons for the 

decision to not approve participation in a field experience or student teaching.  

5. The appeals committee will review the documentation from the student, the Office of Field 

Experiences and the Department of Teacher Education to determine if an error or palpable 

injustice has occurred. The committee will report its findings to the Dean, who makes the 

decision regarding the appeal.  

6. The Assistant Dean, on behalf of the Dean, notifies the student in writing of the decision of the 

Dean within two weeks of the appeals committee meeting. The decision of the Dean is final and 

there is no further appeal available.  

If an error or palpable injustice is found to have occurred, the Dean will negotiate with the Chair 

of the Department of Teacher Education and the Director of Field Experiences to resolve the 

issue. The final decision regarding re-enrolling in student teaching rests with the Department of 

Teacher Education. If enrollment in the field experience or student teaching is approved, there 

may be a delay in locating appropriate sites because the availability of student teaching sites is 

not under the control of the University. 
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Applying to Student Teach  

Applications to student teach can be found on the web at www.ccsu.edu/ofe.   Applications are 

due to the OFE no later than October 1
st
 for the spring semester and March 1

st 
 for the fall 

semester, for elementary and secondary.  Students in All -level programs (Art Education, Music 

Education, Physical Education, TESOL, Technology Education) are required to turn their 

applications in no later than February 15th for the fall semester and September 15th for the 

spring semester.  

The application must be submitted in person. Each application is reviewed by an OFE staff 

member.  

PLEASE NOTE: You must make an appointment to submit your application. Visit the OFE, 

Barnard 334, to make an appointment.  

Each semester, the OFE conducts application information sessions. Please contact Holly 

Hollander at Hollanderh@ccsu.edu for more information or visit the OFE webpage at 

http://www.education.ccsu.edu/Departments/Office_of_Field_Experience/   

 

 

 

http://www.ccsu.edu/ofe
http://www.education.ccsu.edu/Departments/Office_of_Field_Experience/
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Central Connecticut State University 

FIELD EXPERIENCE STUDENT AGREEMENT 

 

 I understand that I must abide by the policies, rules and expectations of CCSU and of the school in which I 

work. 

 I understand that I must start my assignment when specified, be punctual in my attendance, and that I must 

notify the school and the cooperating teacher in a timely manner if an emergency or illness necessitates my 

being late or absent. 

 I understand that I must meet all expectations of professionalism as outlined by the School of Education 

and Professional Studies. 

 I understand that I am responsible for maintaining a log that documents the days and times I participated at 

my school site and that I must include this log in my final portfolio for the course.   

 I understand that placements are made by the School of Education or related content area professors, and 

may not initiate my own school placements. 

 I understand that I must adhere to the Connecticut Code of Professional Responsibility for Teachers. 

 I understand failure to adhere to the above statements may result in my removal from the practicum 

placement and potentially impact my status in the professional program. 

 

Full Name (Print)           

Last    First    Middle Initial 

  

CCSU ID Number        Course and Number ____________ 

  

Email Address       Phone Number      

 

I understand that my signature authorizes that all of the above has been accurately reported. 

Studentôs Signature     Date _______________________ 

Please return this page to your instructor. Students may 

not begin the field experience until this form has been 

signed and submitted. 
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Videotaping  Permission  Form 

Dear Parent/Guardian, 

With your permission, I would like to have some of the classroom lessons which will be taught by my 

student teacher videotaped during this school term.  The videotapes will be a valuable tool to aid in the 

professional growth and development of the student teacher.  Please sign the form below and return it 

to me for my records.  If you wish, you will be able to view the videotapes at school upon request.  

Thank you. 

Sincerely, 

 

___________________________________ 

 Classroom Teacher 

_________________________________ 

 Student Teacher 

 

************************************************************************  

_____ Yes, my child, __________________________________, has my permission to partake in the 

videotaped lessons.   (Name of child) 

_____ No, I do not wish my child, ____________________________, to partake in videotaped lessons. 

     (Name of child) 

____________________________________________________     

   (Parent/Guardian)    (Date) 
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Glossary of Terms 

(These terms are commonly used in education in general, and specifically in CCSUôs 

curriculum.) 

Accommodation: the way in which the teacher selects (before the unit) materials/activities 

appropriate for students in the class, based on his/her understanding of the studentsô learning 

needs (e.g., preparing different level reading materials; choosing ethnic foods for testing of 

protein content). 

Activities: Developmentally appropriate tasks and experiences designed to support stated 

learning objectives. 

Adjustment: teacherôs response to studentsô daily misconceptions/learning needs (during the 

unit).  

Application of knowledge: what students are asked to do with the content knowledge they 

learn. 

Assessment: States specific strategies used to collect data (evidence) for students to demonstrate 

mastery of each learning objective.  Assessment materials (worksheet, performance, essays, 

projects) may be attached to the lesson plan. 

Summative is usually a benchmark for what students should be able to demonstrate at designated 

times within a learning unit. There is some formality associated with it, even if the instrument is 

flexible and personal (e.g., journal entries). Formative assessment demonstrates the progress 

students make during the learning unit. 

Assessment Strategies: Means by which teachers gather evidence of student learning. 

Benchmarks:  Models of performance that will illustrate, by way of example, standards of 

teaching at different quality levels. 

Classroom management: the way in which the teacher creates a learning environment in which 

all studentsô are respected, engaged, and take responsibility for their learning (e.g., quality of 

classroom discourse, sources of information). 

Closure:  Describes interactions with learners to elicit evidence of student understanding of 

purpose(s) for learning and mastery of specific student learning objectives (SLOs).  This may 

include: 1) asking questions that elicit clear understanding of key learning 

concepts/ideas/content; 2) asking learners to ñapply analyze, synthesize or evaluateò the ideas 

that show mastery/extensional thinking; 3) clearly eliciting from learners the purposes (or ñso 

what?ò) for learning this lesson and its relevance to the real world. 
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Commentary:  Written comments, reflections, and analyses of your teaching that provide the 

connections between the artifacts of your teaching and your thinking, planning, and analysis. 

Commentaries should emphasize the reasons for the selections and decisions you make as a 

teacher. 

Construction of Meaning: using background experience and prior knowledge to develop an 

initial understanding, interpretation and critical stance. The student will demonstrate the ability 

to construct meaning with a variety of types of text. 

Å Initial understanding implies the ability to describe the text; 

Å Interpretation implies the ability to probe and respond to the text; 

Å Critical stance implies the ability to elaborate on the text and make evaluations about the 

theme. 

Criteria for success: a specific statement about how you and your students will be able to 

assess/evaluate their performance in relation to the learning goal and/or objective. Criteria 

answers the question, ñWhat should teachers and students look for when examining 

performances to know if they are successful?ò 

Developing a concept or procedure: Refers to the various ways in which the teacher helps 

students to progress in their cumulative understanding of a particular idea and to make 

connections among ideas they have studied. 

Developmentally appropriate: Activities that meet the cognitive, emotional, linguistic and 

physical levels of the students in the class. 

Differentiation: addressing different learning modalities, appealing to differing interests, using 

varied rates of instruction, and/or delivering content with varying degrees of complexity, based 

upon what students know and need. 

Discourse: the many ways students and teachers communicate to represent ideas and concepts. 

Discourse can be oral dialogue (conversation), written dialogue (reactions, feedback) or visual 

dialogue (charts, graphs, paintings). 

Discourse in Literacy and Numeracy: should provide opportunities for students to critically 

evaluate, extend and to deepen an understanding of what they already know. 

Effective teaching practices: The teaching process used to support the learning goal(s) and 

objective(s). Examples include modeling, questioning, oral and written practice, pair and group 

work, student-to-student oral practice, visual, kinesthetic, auditory modes of learning, peer 

coaching, and the use of props, videos, and tapes. 
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Essential Questions: questions that can motivate, focus and guide student learning and 

development of science literacy. Essential questions require the integration of knowledge, are 

interesting and relevant to studentsô lives and are accessible for student exploration. 

Evaluation criteria: the performance elements that the teacher considers important (e.g., content 

understanding, presentation, creativity, or anything that students will earn points for). 

Expectations: Statements that describe for students the specific characteristics that will identify 

quality work. 

Facilitate: help to support and maintain a learning environment that encourages studentsô 

participation. 

Feedback: Verbal or written response(s) by the teacher to the student providing constructive 

information about the quality of his/her performance. 

Goal: a statement about the conceptual outcome of a learning sequence. A goal answers the 

question, ñWhy are you teaching this?ò 

Individuals needing Differentiated Instruction: 1) describes how the lesson will be 

modified/adapted to meet the needs of one to three identified learners; 2) explains clearly the 

learnersô needs and how the lesson facilitates learnersô independence; 3) notes performance of 

individual learners. (These students may be special or general education students and need not be 

the same students for each lesson. Students may represent a range of ability and/or achievement 

levels.)  

Initiation:  1) activates relevant prior knowledge; 2) sets purpose and expectations for learning 

and behavior (What? How? Why?); 3) motivates learners; 4) states real world connections. 

Inquiry: is a process of investigation. It requires students to engage in independent thinking and 

learning about open-ended questions that have no single or ñcorrectò answers. The process of 

inquiry includes, but is not limited to, three steps when implemented in the classroom. These 

three steps provide opportunities for students to: 

Å Frame or demonstrate an understanding of essential question(s) about a(n) historical or current 

issue(s); 

Å Investigate resources relating to the issue(s); and 

Å Draw conclusions based on their analysis of sources and respond to the essential question(s). 

 

INTASC:   The Interstate New Teacher Assessment and Support Consortium, an alliance of 

states working collaboratively to improve teaching. 

Instru ctional Arrangements:  States/explains instructional arrangement of the learners during 

each phase of the lesson and gives justification for using it. 
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Instructional Group: the way in which you group students to meet their learning needs. Some 

examples include whole class, flexible group, ad hoc group or individual. 

Instructional resources: the materials and equipment the teacher uses to help students 

understand science content and processes (e.g., an overhead transparency that summarizes the 

connections among different components of photosynthesis; an Internet database as a basis for 

calculating the speed of sound as a function of air temperature). 

Instructional Strategies: the different ways in which the teacher organizes the classroom in 

order to effectively engage the students in learning (e.g., whole class lecture, small group 

discussion, individual Internet search). 

Language Arts: reading, writing, listening, speaking, viewing/visualizing and acting. 

Learner Background:  1) states key learner characteristics including prior knowledge that is 

assumed; 2) gives rationale for teaching the lesson content to these learners in relation to prior 

knowledge. 

Learning environment: the atmosphere in the classroom and how students react toward the 

teacher and each other (e.g., Are the students passive or active? Who asks the questions? Who is 

the main source of answers, etc). 

Lesson Development:  1) describes all activities (in order and with sufficient detail) students are 

engaged in; 2) tells how lesson is guided or modeled; 3) lists or identifies key aspects of the 

model or strategy being utilized. 

Literacy: the knowledge, skills, and dispositions that enable students to construct meaning and 

make sense of the world through reading, writing, speaking, listening, viewing and acting. 

Materials/Resources:  1) lists materials used in each learning activity, including any 

technological resources; 2) discusses modifications for individual students to facilitate learning. 

Modification: A change in instruction, content or performance criteria based on individual needs 

and abilities of a student or class. 

Monitoring: the various ways a teacher uses to learn about the learning process and progress of 

his or her students (e.g., questions and answers, observations, daily journals, etc.). 

Non-whole Group Instruction:  Any instruction in which students are engaged in learning that 

is other than whole group (i.e., the teacher working with the class as one group). This could be 

collaborative groups, students working in pairs, one-on-one instruction, or other instruction in 

which the entire class is divided in some way. 

Numeracy: the knowledge, skills, and dispositions that enable students to represent physical 

events, work with data, reason, communicate mathematically and make connections within math 

and to other content areas, as well as to the world around them in order to solve problems. 
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Objective: a specific, measurable student outcome, attainable within a time frame and specific 

lesson(s). An objective answers the question, ñWhat do you want students to know or be able to 

do?ò 

Performance-based Assessment: An assessment that includes what a student or teacher is able 

to do (performance) rather than simply an explanation of what they know. 

Performance expectations: statements that describe the specific qualities that will identify 

quality work (e.g., complete sentences, no more than 3 calculation errors). 

Portfolio: A collection of samples of your teaching, along with your rationale for these choices, 

selected to illustrate how well you meet the standards of your discipline. 

Presentation modes: The different ways the teacher presents information in the 

teaching/learning process, i.e., visual, aural and kinesthetic. 

Professional Growth:  Experimenting with new approaches and strategies in the classroom, 

reflecting on learning and teaching with colleagues, participating in workshops, courses and 

other educational opportunities, reading and discussing ideas presented in professional 

publications, and other activities that help teachers develop as professionals and improve their 

teaching. 

Reflection: Thinking and writing about the connections between student learning and 

instruction. 

Reflection on Practice:   For student achievement, specifically analyzes student learning for 

each student learning objective and carefully notes needs or opportunities for re-teaching or 

enrichment for specific learners.  For teacher efficacy, examines/explains impact of personal 

teaching practice by responding to 1) what worked well and why?; 2) what did not work well and 

why?; 3) what actions will be taken immediately and long range? and 4) identifies a reasonable 

alternative approach to achieve objectives. 

Relationship to Standards:  1) States unit goal and identifies primary, local, state or national 

Common Core of Learning Standards, curriculum frameworks and/or appropriate specific 

professional or district standards; 2) states how the lesson will relate to these standards. 

Samples of Teaching: The products of your classroom that help to illustrate your teaching. 

Student tasks, projects, products, lesson plans, class notes, copies of overheads, copies of 

handouts, lists of manipulatives, etc. that support the learning in your classroom. 

Scoring Rubric: a set of elaborated statements describing different levels of student 

performances used to evaluate and score studentsô learning progress. 

Specific Student Learning Objectives (SLOs):  1) measurable learning objectives; 2) what 

learners will learn, i.e., content, skills, dispositions; 3) how they will observably demonstrate 

what they learn using measurable verbs. 
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Strategies: The means by which a teacher moves the students towards the objectives. In other 

words, what you do when you teach. Some examples of strategies include modeling, selecting 

activities, class discussion, using manipulatives, using technology, etc. 

Student Performance: any written, verbal or non-verbal outcome produced by the student 

during the instructional sequence. 

Student Work: written work produced by a student in response to a task that is directly related 

to the goal(s) and objective(s) of the lesson. Some examples include assessments, journal 

writing, pictures, diagrams, drawings, models or homework assignments. 

Tasks: a specific description of what students will do to help them reach the learning objective. 

A task answers the question, ñHow will students accomplish this?ò 

Teaching Strategies: The teaching processes you use to support goal(s), objective(s), and 

task(s). They make up the planned sequence of activities teachers use to instruct students. In a 

lesson plan, the strategy explains why this model/strategy is chosen for these learners, and 

explains how the model/strategy lends itself to learning the content, skills and/or dispositions. 

Text Conventions: the customary use of grammar, mechanics and spelling in written and spoken 

standard English. 

Theme: a generalization or message about a universal concept (e.g., ñLove conquers allò). 

Topic: identification of an idea (e.g., love, friendship, war). 
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UNIVERSITY CALENDAR 2009-2010  

Fall Semester 2009   

August 31 Classes begin; Last day for full-time students to withdraw with 100% refund 

September 7 Labor Day Holiday - No Classes 

August 31- Sept. 8 Add/Drop Period  

September 8 Last day to change from part-time to full-time status; Last day for part-time 

students to drop with 100% refund 

September 9 - 22  Full-time students may drop courses but cannot drop below full-time status (need 

Dean's approval) 

September 15  Final day for graduate students to apply for December 2009 graduation 

(Graduate Studies) 

September 15 Last day for full-time students to withdraw with 60% refund. Last day to drop first 

eight-week courses; 

September 16-28  Withdrawal from first eight-week courses without approval. "W" will be entered 

September 21  Last day to change from full-time to part-time status 

September 22  Last day to declare Pass/Fail or Audit options; Last day for part-time students to 

drop with 50% refund 

Sept. 23 - Oct. 26  Withdrawal from full semester courses without approval. "W" will be entered. 

September 28  Last day for full-time students to withdraw with 40% refund; Last day to withdraw 

from first eight-week courses without approval. "W" will be entered: Midterm for 

first eight-week courses 

October 1  Last day for graduate students to apply for comprehensive exams for December 

2009 graduation (Graduate Studies) 

October 26  Midterm; Last day to withdraw from full-semester courses without approval. "W" 

will be entered;  First eight-week courses end 

October 27 Second eight-week courses begin 

November 10  Last day to drop second eight-week courses 

November 23  Last day for full-time students to withdraw from the University; midterm for second 

eight-week courses; Last day to withdraw from second eight-week courses without 

approval. "W" will be entered. 

November 25-29  Thanksgiving Recess - No Classes 

November 30 Classes resume 8:00 a.m. 

December 1  Final day for undergraduates to apply for December 2010 graduation 

(Registrar's Office). Last day for students to enroll in Spring Break Courses 

Abroad and Apply for Course Abroad scholarships 
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December 10 Last Day of Classes 

December 11  Reading Day (No Day or Evening Classes) 

December 12-18  Final Exams 

December 19 Semester Ends 

  

Winter Session    

December 28 Winter Session classes begin 

December 31  No Classes 

January 1  New Year's Day - No classes 

January 14 Winter Session classes end 

January 18  Martin Luther King Holiday  

January 25  Classes begin; Last day for full-time students to withdraw with 100% refund 

Jan 25 - Feb 1 Add/Drop Period 

February 1  
Last day to change from part-time to full-time status; Last day for part-time 

students to drop with 100% refund 

February 2 - 16  
Full-time students may drop courses but cannot  drop below full-time status (need 

Dean's approval) 

February 8  
Last day for full-time students to withdraw with 60% refund; Last day to drop first 

eight-week courses 

February 12-15 Presidents' Holiday Break - No Classes  

February 16  
Last day to change from full-time to part-time status; Last day to declare Pass/Fail 

and Audit options; Last day for part-time students to drop with 50% refund 

February 17  
Last day for graduate students to apply for comprehensive exams for May 2009 

graduation 

Feb. 17 - March 19 Withdrawal from full semester courses without  Approval. "W" will be entered.  

February 22  

Last day for full-time students to withdraw with 40% refund; Midterm for first eight-

week courses;  Last day to withdraw from first eight-week courses without 

approval. "W" will be entered; 

March 1  
Final day for graduate students to apply for May 2010 and August 2010 

graduate degree award (Graduate Studies) 

March 19  
Midterm; Last day to withdraw from full-semester courses without approval. "W" 

will be entered; First eight-week courses end 

March 22-27 Spring Recess - No Classes 

March 29  Classes resume 8 a.m.; Second eight-week courses begin 

April 1  Last day for students to enroll in Second Summer Session Courses Abroad and 
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apply for Course Abroad scholarships; Last day for students to apply to study 
abroad at CCSU Partner Programs (full semester or year); Last day for students 
to apply for Study Abroad Scholarships 

April 2-3  Good Friday (A Day of Reflection) - No Classes 

April 12  Last day to drop second eight-week courses 

April 15  
Final submission of thesis & dissertation to Graduate Studies for inclusion in May 

2010 commencement booklet 

April 23  
Midterm for second eight-week courses;  Last day to withdraw from second eight-

week courses without approval. "W" will be entered. 

April 26  Last day for full-time students to withdraw from the University; 
 

May 3 
Final day for undergraduates to apply for May 2011 graduation (Registrar's 
Office) 

May 12  Last Day of  classes 

May 13-14 Reading Days (No Day or Evening Classes)  

May 15 
Deadline for faculty to submit proposals for 2011 Courses 
Abroad (Winter, Spring, and Summer sessions) 

May 17-22  Final Exams 

May 22  Semester Ends; Undergraduate  Commencement;  

May 27  Graduate Commencement;  
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Central Connecticut State University 

 

Department of Teacher Education 

 

Field Experience Practicum Placement Request Form 

This form is to be used when further placement support is needed. 

Name       ID #      

 

Email             

 

Phone          

 

Home Town           

 

Course Name/Number      Semester   

 

Number of hours required       

 

Focus of assignment (special education, literacy, etc.)      

 

            

 

            

 

            

 

Special Considerations          

 

            

 

Name of Instructor          

 

Instructorôs email           

 

 

 

For office use only: 

Placement: Teacher           

 

School        District   

 

Notes: 
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Notes 

 
Contact Information 

 

Host Teacher  

  

Name           

 

Phone           

 

E-mail           

 

 

School Information 

 

Schoolôs Name         

 

Principal or Department Chair       

 

Office Phone Number         

 

 

Course Instructor 

 

Name           

 

Phone           

 

E-mail           

 

 

Office of Field Experiences 

Holly Hollander, Director 

860-832-2144  

Hollanderh@ccsu.edu 
   

OR 

 

Sue Ford 

860-832-2067 

Fords@ccsu.edu  
 

NOTES:  

mailto:Hollanderh@ccsu.edu
mailto:Fords@ccsu.edu

