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This handbook is provided téuslents and applicants for their general information and guidance only. It
does not constitute a contract, either express or
discretion. Students should be aware that additional requirements nmagdsed for certification or

licensure (even once a plan of study has been prepared) if such requirements are imposed by outside
licensing or accrediting agencies. A plan of study may be subject to revision to reflect such additional
requirements.

Affirma tive Action Policy

Central Connecticut State Universitycemmitted to a policy of nediscrimination.equal

opportunity and affirmativaction for all persons regardless of rammor, religious creed, sex,

sexual orientatiorage, national origin, mdail or veterarstatus or disability, in accordance with

stateand federal laws. This policy is applicableatbemployment practices, admission of
studentsprograms and services to studefdasylty, staff and the community.h e Uni ver si ty
affirmative action policyseeks to include persons of cogmen, veterans and persons with

disabilitiesin its educational programs and injalb groups of its work force. Further

informationis available from the Office d¥lulticultural Affairs, located in Davidsn Hall 102
(860-8321653).
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A Note from the Director, OFE

Dear Teacher Candidate:

Welcome! The School of Education and Professional Studies maintains a strong commitment to
the preparation of teachers. With this imadhifield experiences are recognized as a significant

part of the total preparation for teaching. Achievement of the program objectives requires a
continuous integrated program of field experiences, including directed observation, participation,
and fulktime responsible teaching in partner schools. Opportunity for application of knowledge

in an actual school and classroom situation is basic to the preparation of the teacher. Thus, field
experiences for the prospective teacher are the link between foepalgtion and fultime
independent teaching. Please make the most of this experience. Through your school
placement, you will have access to a wide range of talent, resources, and expertise from which to
learn and grow andecome duture professionain education. In order to benefit the most from

this experience, please observe the following guidelines while working in the schools.

Should you have any questionsifowe can be of any assistanpéease do not hesitate to contact
us.

Sincerely,

Holly

Holly Hollander
Director, Office of Field Experiences

"The only person who is educated is the one who has learned how to learn and change."
~Carl Rogers
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Connection to Standards and Conceptual Framework
Mission

The faculty of the School of Educatiand Professional Studies constitute a professional school
dedicated to the quality preparation of professionals in education and other human service
settings. As an integral part of Central Connecticut State University's history and traditions, the
faculty in the school embraces the University's mission and commitment to "encourage the
development and applicatiai knowledge and ideas through research and outreach activities."
Guided by the purpose pfeparing leaders for service in our communitiesit is our mission

to provide leadership for:

e Preparing beginning teachers to serve in the region, the state, and the nation

e Providing advanced preparation to administrators, teachers, counselors, specialists, and
other educational leaders

¢ Providing advancegreparation to specialists in health fitness, family counseling, and
nursing

e Applying principles of learning and assessment through a variety of technologies to guide
our own best practice and that of practitioners in the professions

e Developing knowledg, skills and dispositions necessary for professional practice and
community service through learning experiences that are rich in diversity of perspectives,
values, attitudes and beliefs and enhanced by active reflection

¢ Influencing educational and sotpolicies at the local, state, and natioleadels

Conceptual Framework

As a CCSU teacher candidate, you will be striving throughout the professional program to build
the knowledge, skills and professional dispositions required to be an effective t&aeherost

effective teachers inspire all students to learn and provide the support and feedback students need
to master important and challenging ideas. To help you become an effective teacher, program
faculty have identified some critical outcomes that yeed to master. These outcomes are

summarized in the CCSOonceptual Framework for Teacher Education
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As you review theConceptual Frameworkyou will see that some of the outcomes address
knowledge of the content and the children you will teach, vdtilers address knowledge of
learning theory. A second group of outcomes addresses the skills you need to effectively apply
your knowledge in a classroom. A third group of outcomes addresses the professional
dispositions, or habits of mind and conductdewit in your professional interactions with others.

Mastering these outcomes is both challenging and important.

Conceptual Framework School of Education and Professional Studies

The conceptual framework at Central Connecticut State University senfes@sding

document that is foundational to our programs, our philosophy, and the standards that align with
our programs. It is directly linked to our curriculum, assessment, analysis, and improvement of
our program outcomes. The conceptual frameworkngeised of the following themes

(outcomes) and connected elements (proficiencies):

. The Education Professional as Active Learner

Possesses strong content knowledge in the arts and sciences.
Communicates in multiple forms to diverse audiences.

Possessesepagogical knowledge for content to be taught.

o0 ®»

Engages in habits of critical thinking and problem solving.
Il. The Education Professional as Facilitator of Learning for All Students.

A. Applies knowledge of human development across the lifespan (including physica
cognitive, social and emotional growth).

B. Respects and values all learners.

C. Addresses the diversity of learning environments.

D. Understands the learning process and applies instructional and assessment strategies and

technologies to facilitate learning.

[1l. The Education Professional as Reflective and Collaborative Practitioner
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A. Makes informed and ethical decisions.

B. Accepts responsibility for student learning.

C. Engages in opportunities for professional growth.

D. Collaborates with colleagues, families, and schootroanity.

Note: these foundational tenets are based on the Connecticut Common Core of Learning and the
Connecticut Common Core of Teaching. For more information, please visit

http://w ww.sde.ct.gov/sde/cwp/view.asp?a=2618&q=320&62he link at
http://www.education.ccsu.edu/ofe/
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Field Experiences and Related Courses

Elementary Education

Cluster 1: EDTE 315/SPED 315/RG 315

This cluster emphasizes inclusive and diverse learning communities. Courses are taken in
literacy, special education, and theories of learriling. teacher candidate examines the
connection between theory and practice and explores the influengkkuné ©n the developing
learner. The teacher candidate is required to spend at least 30 hours in an assigneavechool
the course of the semestéaxctivities may include working with individual students or small
group situations. Literacy is a primdicus of the field work. Students should plan for morning

field experiences twice a week

Cluster 2: EDTE 320/EDEL 322/RDG 316
This cluster emphasizes leadership of effective learning communities. Courses taken extend

students' understanding of readargd develop skills in planning and delivering instruction and
assessing student learning. The teacher candidate will work in the assigned school twice a week
for at least 8 hoursover the course of the semest&ctivities will emphasize teaching and

assasing in individual, small, and large group settings. Again, literacy will be a primary focus of

the field work. Students should plan for morning field experience time twice a week

Cluster 3: EDTE 420/EDEL 415/FA 412/MATH 412/RDG 412/SCI 412
During this semester, the field experience practicum is taken in conjunction with methods

courses in specific content areas. The emphasis is on ifspsgd and collaborative learning
communities. During this semester, the teacher candidate visits schools 2ndgeksfar at least

40 hoursover the course of the semestand participates by working with individual students,

small groups, and the entire class. The planned activities include teaching the content and using
methodology of the course work. The cantida expected to analyze and reflect on the impact

of his or her teaching on student learning as well as develop a critical and reflective disposition

toward learning and teaching as a total school process. Again, morning is often a better time for
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fieldwork. In this semester, teacher candidates will complete a performance assessment, which

must be passed prior to student teaching.

Cluster 4: EDEL 430/EDTE 430
The emphasis of this cluster is the professional learning community. The teacher candidate is

expected to apply prior knowledge from previous coursework and experiences to classroom
lessons, and to use varied instructional methods, teaching strategies, and materials to
demonstrate the necessary skills to meet the needs of all learners. The devehopimen
implementation of an interdisciplinary or integrated unit also is required. The candidate needs to
attend parent conferences, faculty meetings, aiseénvice programs. During this semester the
teacher candidate completes an exit portfolio documgtti@ ability to effectively facilitate

student learning. Satisfactory completion of the portfolio is required to complete the program.

«

Secondary Education and AllLevel Education

Principles of Learning: EDTE 314 (K-12 Certification Programs)
The emphais in this course is on theories of learning and teaching and schools as collaborative

learning communities. The teacher candidate examines the connection between theory and
practice and explores the influence of culture on the developing learner. Therteandidate

carries out field experiences of at le28thours working ironeof the following: elementary,

middle, and high school. The teacher candidate actively participates in learning activities
involving individual students, small groups, and véhollass groups as part of the field

experience. The teacher candidate writes a summary paper synthesizing his or her observations
and knowledge gained through course work and fieldwork. This course must be completed prior
to takingeDSC425.Co-requiremerg are: MUS 310 or ART 301 or TE 399 or PE 299.
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Principles of Learning: EDTE 316 (Secondary Certification Programs)

The emphasis in this course is on theories of learning and teaching and schools as collaborative
learning communities. The teacher caadiidexamines the connection between theory and

practice and explores the influence of culture on the developing learner. The teacher candidate
carries out field experiences of at least 30 hours working in two of the following: elementary,
middle, and higlschool. The teacher candidate actively participates in learning activities
involving individual students, small groups, and whole class groups as part of the field
experience. The teacher candidate writes a summary paper synthesizing his or her olsservation
and knowledge gained through course work and fieldwork. This course must be completed prior
to takingeDSC425.

Introduction to Educating Learners with Exceptionalities: SPED 315
The emphasis of this course is on examining the growth and developiearners with

exceptionalities, including students identified as gifted and talented and those who may require
special education. Course content addresses methods for identifying, planning for, and
effectively teaching these students in general edustsettings. Teacher candidates carry out

a total of 10 hours of field experiences including: observations, activities, and reflections that

relate course content to their field experiences.

Literacy in the Secondary School: RDG 440
The emphasis of thicourse is on the fundamentals of reading and language arts intended to

support the development of curriculum and instruction across disciplines in the secondary and k
12 schools. The teacher candidate examines developmentally appropriate readingssthatieg
promote process and support content. The teacher candidate carries out field experience of at
least 30 hours, 15 hours of which involve mentoringtaitating within the classroom,Hour

includes writing a lesson plan and teaching aQute leson in the field placement, and the 14

remaining hours combine observations and active participation.

Principles of Secondary Education: EDSC 425 (Secondary students only)
The emphasis in this course is on methods of teaching and classrooms as cekeglearaing

communities. The teacher candidate studies models of teaching and works with peers during
class time to produce an interdisciplinary unit. The teacher candidate also carries out field

experiences of 30 hours or mareer the course of the sester,in classrooms in middle or high

Pa ge 10| Materials may not be reproduced in any edited form. Users wishing to obtain permission to reprint or
reproduce any materials appear i ng dOQfficetohField Expeemdée. may contact CCSUO



schools. The teacher candidate engages actively in classrooms, conducts inquiry base fieldwork,
and produces an analytical paper examining school pedagogy. The teacher candidate participates
in microteaching during c& time and teaches at least one lesson as part of the field experience.
The course also prepared teacher candidates to establish effective classroom learning

environments.

Principles and Evaluation in Education: EDSC 375 (AHLevel students only)
The emjhasis in this course is on methods of teaching and classrooms as collaborative learning

communities. The teacher candidate studies models of teaching and works with peers during
class time to produce an interdisciplinary unit. The teacher candidate mlss oat field

experiences of 30 hours or mareer the course of the semesteclassrooms in elementary,

middle or high schools. The teacher candidate engages actively in classrooms and maintains a
reflective journal. The teacher candidate participatemicroteaching during class time and

teaches at least one lesson as part of the field experience. The course also prepares teacher
candidates to establish effective classroom learning environments. The teacher candidate writes a
summary paper synthesig her or his observations and knowledge gained through course work

and field work.

Midpoint Assessment

A formal assessment of your skills in analyzi
follow-up lesson is conducted in the semester priomiestt teaching. This assessment, referred

to as the midpoint assessment, provides you with feedback on how you are able to apply the

skills and knowledge you are learning in a task that simulates the demands of student teaching.
Because examining the midpbassessment helps you understand what we expect of CCSU

teacher candidates, we have included a copy dfltdpoint Planning Assessment Task

guestions and thlidpoint Planning Assessment Task Scoring ruttrét we use to score your

responses.

Midpoin t Planning Assessment Task

Directions
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e Analyze contextual information, lesson overview, & student work provided for Students
A & B.

¢ Given your analysis, plan the next lesson in the sequence. The lesson should be
appropriate for the whole class but afseet the needs of the two highlighted students.
(Most of the class met the objective in the previous lesson.) In your lesson plan,
specifically address and elaborate on the following questions.

Assessment Prompts
Studentsd Prior Knowledge

1. Based on ta contextual information, lesson plan, and student work samples, what
specific data did you identify about the 2 students that will be critical to planning your
next lesson?

2. What implications do these data have for planning the next lesson?

Lesson (bjective

3. What is the primary lesson objective for the next lesson in the sequence?
4, How does this objective build on the previous lesson? Provide your rationale.

Instructional Strategies

5. How will you initiate the lesson?

6 How will you develop the lesson? Describe the sequence of specific instructional
strategies, learning activities, and/or essequastions you will use.

7. How will you close the lesson?

Instructional Materials

8. What instructional materials, equipment or temllbgy will you use in this lesson to
facilitate student engagement and learning?

Learning Environment

9. How will you structure the learning environment for this lesson (e.g. classroom
management plan/strategies, physical arrangement of room, senflaghavior/rules,
communication of expectations, safety of the learning environment, etc.)? Be specific.

Accommodations/Modifications
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10. Students A and/or B have specific needs. How will you accommodate those needs or modify
tasks, materials, conterdtc. in this lesson?

Assessment of Learning

11.Describe in detail how you will assess student learning in the lesson you plan to teach.
12. Include specific criteria you will use to determine if students achieved the objective.

Demographic Questiors

*The remaining questions identify you, your program, test formaé address where scores
will be sent, etc.
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Midpoint Planning Assessment Task Scoring Rubric

How wel |

does

the candi dat e

pl an

a | e s owanalysinof studemttworls & cordestuat irdodmatiog?a r ni n g

Guiding Questions

1- Not Proficient

2 0 Satisfactory Proficiency

30 Advanced Proficiency

1.1 Describe how the candidate analyzes
contextual information, lesson plan, and
student work critical toplanning the next
lesson.

The candidate identified some informatiol
about students but included minimal
information from student work or the
candidate drew unfounded conclusions.

The candidate accurately identified most critic
information and includedome accurate
conclusions based on the student work.

The candidate accurately identified and analyzec
information (including data from student work)
critical to planning the next lesson.

1.2 Describe how the candidate uses cont
and knowledge aboutsdents to establish
expectations for learning (lesson objective
and rationale).

The lesson objectives are:
e unclear;
e include inaccurate or
inappropriate content; and/or
e do not build appropriately on
content of previous lesson.
Rationale is vague, umgportive, or
inappropriate.

The lesson objectives are:

Rationale for objective is adequate.

somewhat clear;

generally aligned with previous lesso
and

content is accurate.

The lesson objectives are:

e cClear,
e specifically aligned with previous lesso
and

e content is accurate.
Rationale for objective is specific and
implementation of objectives is evident in lesson
development.

1.®escribe how the candidate provides a structurs
for leaming (initiation and closure).

Initiation and/or closure armissing,
incomplete or inappropriate.

Initiation and closure are present and generall
aligned with lesson objectives.

Initiation and closure are present, detailed and
specifically linked to lesson objectives.

1.4 Describe how the candidate develdms
lesson (sequence of strategies, activities
and/or questions) to support student
achievement of lesson objectives.

The lesson development is incomplete or
inappropriate and is not likely to support
student achievement of lesson objectives
and/or contenis inaccurate.

The lesson development is clear and appropri
and is likely to support student achievement of
lesson objectives and content is accurate.

The lesson development is specific, clear, well
sequenced and meaningfully supports learner

achievenent of lesson objectives and content is
accurate.

1.5 Describe how the candidate uses
materials, equipment and/or technology to
support studentsd |

Specific examples of materials, equipmer
and/or technology are not included, not
used or misuskin the lesson plan
resulting in missed opportunities to
develop understanding.

Specific examples of materials, equipment
and/or technology are used in the lesson plan
support the development of understanding.

Specific examples of materials, equipiremd/or
technology are used in the lesson plan to
consistently challenge and extend the developm
of student understanding.

1.6 Describe how the candidate establishe
physically safe environment, addresses
classroom management, classroom

arrangemert and standards of behavior an
communicates expectations to students.

The candidate6s
provisions for:
e  addressing classroom management
e  addressing classroom arrangements
e  setting standards of behavior,
e communicating expectatius to
students, and
e  establishing a physically safe
environment.

pl i

The
for:

candi dateds plan
addressing classroom management,
addressing classroom arrangements,
setting standards of behavior,
communicating expectations to stents,
and

establishing a physically safe environmen

The candidateds plan i
for:

e  addressing classroom management,

e  addressing classroom arrangements,

e  setting standards of behavior,

e communicating positive expectations to

students, and
e  establishing a physically safe environment.

1.7 Describe how the candidate plans
modifications and accommodations to me¢
the needs of Students A and B.

The candidate did not use or misused
modifications/accommodations to addres
the learnng needs of Students A and B
when implementing instruction.

The candidate provided a reasonable

justification for general and appropriate
modifications/accommodations used to addreg
the needs of Students A and B.

The candidate used specific and appraf®i
modifications/accommodations to address the
individual the learning needs of Students A & B.

1.8 Describe how the candidate planned tq
assess studentsd | e
with lesson objectives.

The candidate describes general
assessment sitegies (e.g., monitoring,
observing, task completion and assignme
of grades without providing specific
details) and/or assessment is not aligned

with lesson objectives.

The candidate describes an assessment relatg
lesson objectives with some stateriteria.

The candidate describes a specific assessment
closely aligned with lesson objectives with detail
criteria.
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Professional Dispositions

The way you conduct yourself in professional settings has a significant impact on your success in
theprogram and in the profession. Professional dispositions are habits of thinking and action,
evident in your professional interactions with others. Effective teachers demonstrate dispositions

that enhance student learning and success. These fall intwlthvrig categories:

learning

teaching

professional conduct
interpersonal relationships
communication

self reflection

Professional Dispositions that students exhibit while completing their teacher education program
will be assessed by instructorsddarecommendations will be given for the determination of
continued enrollment in the professional program. Fiedessional Dispositionsibric below

relates directly to th€onnecticut Code of Responsibility
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Professional Dispositions Rubric: Habits ofThinking and Action

1. Habits of Thinking and Action toward LEARNI NG
Professional Dispositiotoward Potential Indicators:
LEARNING *Deep interest in acquiring content knowledge and pedagogical esge
*Seeks and participates in formal and informal professional growth
(CCSU IA, IC; CCT Content #4) opportunities
*Demonstrates an awareness of the need fagaing selfdevelopment
2Habits of Thinking and Action toward TEACHI NG ar

Professional Disposition toward
TEACHING

(CCsSUlIB, lIIC, IID, 1IB; CCT
Professional and Ethical Practice #2,
Reflection and Continuous

Learning #3, Leadership and

Collaboration #6)

Potential Indicators:

*Demonstrates the belief that all students have the right and ability to leam

*Maintains high and appropriate standards and expectations for all students

*Creates an environment in which everyone is free to take risks
*Initiates strategies to motivate students and encourages them to taks
pride in their work

*|s committed to faciiting the classroom as a diverse learning community

3. Habits of Thinking and Action toward

PROFESSIONAL CONDUCT are Appropriate...

Professional Disposition toward
PROFESSIONAL
CONDUCT

(CCSU 1A and IIC; CCT Instructing #3
Professional and Ethic&8ractice #1,
Reflection and Continuous Learning #4)

Potential Indicators:

*Accepts responsibility for one's own actions
*Demonstrates academic and professional honesty and makes ethica
decisions

*Maintains a studententered approach to decision making
*Follows established dress codes and conventions

*|s reliable

*Demonstrates qualities of collegiality and professional generosity

4 . Habits of Thinking and Action toward | NTERPERS
Professional Disposition toward Potential Indicators:
INTERPERSONAL *Shows respect in interactions with others
RELATIONSHIPS *Demonstrates sensitivity to diversity and cultural differences
*Interacts appropriately with a wide variety of individuals
(CCSU IIA, 1IB, 1lID) :Works well in collaboration with oth_ers
Demonstrates awareness of one's impact on others
*Demonstrates the ability to maintain appropriate social boundaries
5. Habits of Thinking and Action toward COMMUNI CA
Professional Dispositiotoward Potential Indicators:
COMMUNICATION *Seeks opportunities for communication with parents, colleagues,
administrators
(CCSU IB; CCT Instructing #5) and other members of the community
*Committed to using oral language (listening and speaking) approprig
purpose and audience
*Uses written language appropriate to purpose and audience
*Employs the language of the profession
6.Habits of Thinking and Action toward SELF REFLEC

Professional Disposition toward SELF
REFLECTION

(CCSU D, IID; CCT Planning #1,
Reflection and Continuous Learning #3,
Leadership an@€ollaboration #6)

Potential Indicators:

*Maintains high standards and expectations for self and consistently
demonstrates pride in work

* Demonstrates awareness of own valmesiow they may impact on others

*|s willing and able to recognize own difficulties and generate potentie
solutions

*Seeks and uses feedback to make changes

*Please note the evaluation system will inclutiatget (exceeds expectations for a teacher
candidate at this point in the professional prografst;eptable(meets expectations for a
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teacher candidate at this point in the professional program))acceptable(does not meet
expectations for a teacher candidate at this point in the professiogedim).

Field Experience: Some General Guidelines and
Information

Field experience and student teaching in a school can be likened to Eull
extended job interview. One result of your experience in a school' =

might be a job offer; conversely, you may nevecbesidered for a ‘
position in that district as a result of your work. As a critical step in your journey to becoming a

certified professional, please bear in mind the following considerations.
Practicum Placements

All practicum placements are made by tioeirse instructor with assistance from the Q&E
ensure students have a diversity of field experienDe to sensitivity regarding security issues
and at the request of many school distrigislents may not make their own placements
Students in vitation of this practice may have their placements terminated.

Students are responsible for providing their own transportation to and from the practicum

placement.
Observations by Instructors

In some education courses,camal observation will be mady the CCSU instructor as part of
the course requirements. It is imperative that you discuss this observation with your host teacher
early in the semester and make arrangements with your instructor as soon as possible to schedule

the observation. Pleaseeattk your course syllabus for specific requirements and deadlines.
Attendance

Your host teacher and the students in the classroom are counting on you. If you are sick and

unable to attend your practicum, it is expected that you will make appropriatet aoitiiagour
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host teacher. Please discuss the procedures your host teacher would like to follow. You are
expected to make up the time you missed. In addition, please follow the procedures that are in
place from your course instructor regarding notifmatdf an absence from your practicum. If

you are responsible for teaching a lesson on the day of your absence, you must provide the
materials needed to the host teacher so the lesson can be taught. Often the lesson you would
have been presenting is pafta unit sequence. Both the students and host teacher cannot wait

until your next visit to move along with the curriculum.

Missing practicum days to complete homework from other classes, workpar@ICSU
vacation plans is unacceptable and will reflgmorly on your overall performance in the class.
Exceptions for extraordinary circumstances due to serious health issues or death in the family

may be granted with official documentation.
Videotaping

If you must videotape a lesson as part of a uniyeasisignment, you must
obtain written permission from paremh advance. Please consult your host

teacher as well as your instructor for more information. A sample letter to seek

Use ofSchool Copiers and Telephones

Please refrain from making personal calls during the day. This includes the use of cell phones.
Cell phones must be turned off prior to entering the schoolibgild

Copiers should only be used to copy instructional materials for the students or information that
will be sent home to parents. Please discuss the rulesr#aiplace for the copier in your
building. In some schools, specific school personatre®nly ones who may use the copier. If

you are able to use the copier, please make sure you know how it works and what procedures
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should be follovedin case of a paper jam. Teacher candidates should not use the copy machine

to copy curriculum or othanaterials for their files or personal use.

If your building has a laminator, it may be used only for school related purposes. Please consult

your host teacher regarding its use.
Expectations for professional standards of appearance and behavior

Ourxpectations for student teachersdé appearanc
messages, email user names, MySpace and similar social networking sites, and other image

creating communication media.

¢ Answering machine messagesplease be sure thatwyooutgoing message is
professional and succinct.

e Email user names the name you choose may give a different impression of you than
you would like. What is appropriate for a college student may not be appropriate for a
beginning professional.

e MySpace andFace Book be careful what you post, and
about you. Be aware that many potential employers are now reviewing social networking
sites in performing background checks. Additionally, be safe and do not upload pictures
or videosof children, even if you have signed permission from parents.

Working with Students

At all times, your interactions with students should be professional, redpead appropriate in
nature. Remember to maintain confidentiality regarding informatidrp#réains to individual

students. While working in the classroom as an intern, you may:

e Assist individual students in performing activities initiated by the teacher;

e Assist the host teacher in supervising students in the hallway, lunchroom, or on the
playground;

e Assist in monitoring students working;

Reinforce learning in small groups or with individuals while the classroom teacher works
with other students;

Perform clerical tasks;

Assist the teacher in observing, charting or recording observable behavior
Assist in the preparation and production of instructional materials;

Read aloud or listen to children read;
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e Assist with the implementation of differentiated instruction planned by the classroom
teacher;

e Pl an and i mpl ement | eovatableast?2 daystphortbt he t eache
implementation.

In addition, you may be asked to complete specific tasks related to course work at CCSU. Please
share the assignments and expectations with your host teacher so he/she may be able to assist
you by providing ya with ideas or suggestions as well as set aside the time you may need to

work with children in order to complete the specific assignment.

Building Positive Relationships with Students

You can build positive relationships with students by:

Learningeachdhl d6s name as soon as possible.
Making each student feel important by showing respect and positive attention.
Showing interesin helping each student learn;

Providing students with specific feedback about their work.

Holding students accountable to thassdroom behavior and work expectations.

Smile- create positive attitude with facial expression and body language

Recognize special talents and efforts of students.

Avoid comparisons with other students, being careful not to show favoritism.

Appearance

A school is a professional environment. Every school has expectations regarding the appearance

" of its faculty and staff. As a pigervice teacher participating in
practica, students are expected to

expectation of appearagc Teacher candidates are expected to dress

professionally at all times in the
responsibility to become familiar w
faculty appearance and dress appropriately during the practicum
experience.lnappropriate appearance or dress may result in removal from the practicum

placement and can adversely affect continuation in the professional program.

Appropriate Clothing
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e Teacher candidates must wear clean, neat, atdrorattire.

e For women, dresseskirts, pants, pantsuits, skorts, shirts, and blouses are suitable. All
clothing should be modest and are not to be excessively short, tight or revealing. Any
shirt, blouse, or dress that covers the back and midriff and does not have a plunging
neckline ad is not se¢hrough is acceptable. Footwear (shoes, boots, and sandals)
should complement professional attire.

e Suitable attire for men includes pants, collared shirts, shoes/boots, and socks. Ties are
optional. Shirts are to be tucked, and buttonedclalihing should be modest and not be
excessively tight or revealing.

Appropriate Grooming

e Personal hygiene is very important when working closely with students and with school
employees. Strong or excessive odors or perfumes and fragrances shoudiée. av
Hair should be clean and neat and facial hair must be trimmed and groomed.

¢ Nails should be an appropriate length as not to be a distraction or unsafe.

Inappropriate Clothing

e Clothing, jewelry, or hairstyle that digsts the educational processendangers students,
including, but not limited to those items which include messages, language, or logos that
advocate sex, drugs, violence, bigotry, hate, profanity, alcohol, tobacco, or gang activity
are not permissible.

¢ Any excessively tight or forafitting article of clothing is not considered professional
dress.

e Tank tops, shorts, cuffs, fatigues, spandex, spaghetti straps, hadigs, lowcut
garments, short shirts and fiflops are considered inappropriate dress.

e Tattered, frayed, ripped excessively worn and faded clothing are not considered
professional dress.

e Transparent, translucent or sheer clothing may not be worn.

¢ Clothing associated with gang activities including athletic jerseys and headgear which
may be associated with gang Bdfion are not permissible.

e Clothing that bares any part of the rs€éction, even if the midection is bared
unintentionally is not acceptable.

e Any portion of the t eachgamentsahaltinotbavisibldé s und
at any time, even vén bending or reaching up.

e Earrings may be worn. Other pierced areas of the face or body not covered by clothing
shall be left without any ring or stud. Other body decorations such as tattoos shall be
completely covered to the extent possible while thdesttiis on school premises, or at a
school activity.

The only exceptions to the above rules occur for those teacher candidates who are engaged in
physical education or technology education activities which might require appropriate attire for

specific appcations.
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(adapted from the Teacher Education website, Eastern New Mexico University, Portales, NM:
http://www.enmu.edu/academics/undergrad/colleges/edtech/teacher
education/TEP%20dress%20code.htm
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¢h Support thegacher candidate in his/her planning of lessons to be taught to either whole
or small groups.

e Share curriculum resources.

¢h Di scuss oneod6s teaching philosophy.

¢ Assist the teacher candidate in accurately interpreting data collected from lessons taught.

[=]
Ee

Helptre t eacher candidate become familiar wit

e

Introduce the teacher candidate to colleagues.

e

Provide feedback on lessons taught.

=}
52

Provide feedback to the university.

=]
B2

Provide a smalberiod of time during the wedk discuss upcoming needsd lessons
the teacher candidate migte a part of.

Pa ge 22 | Materials may not be reproduced in any edited form. Users wishing to obtain permission to reprint or
reproduce any materials appeari ng dQfficetohField Expediemdée. may contact CCSUbS



Making Meaning of Your Field Experience

As CCSU teacher candidates, you understand the importance of the studermdeaycle. In order to
meet the needs of the students we work with, we must maximize each learning expevienoeate

To do so, we must first understand our learrdrackground and prior learning. Second, we muahpl
lessons that actively engagachstudert to be anactive participanin the learning process. Nextge
must analyzehe studentW@erformance based on theear and obsem@ble outcomewe set in order to
RSGSNXAYS GKS vy .Sy, welSnust 26 én pl@dics anhke ithanges accordingly.

Planning

L@hing

Student
Learning

Assessing
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Reflection Questions for Consideration

The purpose of fieldwork is to gain information, experience and insight as part of your early pre
professional development while contributing positively to a school or classroom. Active
participantobservation and reflection can help you develop a new perspective on how schools
and communities work, how students learn and how teachers teach. You may also gain important
insights into your own strengths and motivations related to teadbarging and leadership.

Contrary to popular mythology, experience aloneatthe best teacher. Rather,
Experience + Reflection = Growth.

Use the following guide questions to structure your reflections:

What?

~ have | seen, heard, felt?

~ have I noticed, missed, discovered?
So What?

~ can it teach me?

~does it have to do with what wedre stu
Now What?

~ have | learned?
~ do | want to know or do next?

The questions belowanbe used to guide your thinking as you reflec each of your field days.

The guestions can be used whenever you feel they are appropriate based on the experience you
had. As a way to help you make meaning of your field experience observations, you should
consider responding to one or two of theegtions in your posibservation reflection log each

time you visit your school.

e What is your impression of the school/classroom environment? Are you surprised or is it
what you expected? Why?

¢ In what ways is the classroom or lesson developmentally ajpgtep

e Was the activity you witnessed today effective for learning? Why?

e What would you change about what you saw the children doing today? Why?

¢ How did classroom management affect the ou

¢ What is something you saw today that you ttardo in your own classroom? Why?

¢ How do you know students were | earning in

¢ What happened today that made you change your ideas about teaching?

¢ What did you see/experience today that made you excited about becoming a teacher?

¢ s what yousaw/experienced today consistent with the theories we are talking about in
class? How so?

¢ What was POWERFUL to you today? (something a student/teacher/parent said or did).
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Lenses for Observing

m To assist you in making meaning of your field experience ghtens, we

QA / suggest that you consider wearing diff
;f«” Gary Borich explains in his tex@bservation Skills for Effective Teachjng
v )4 these |l enses help the observer fto gai

&

classroomil f e . 0 ,20,pr15) c h

Prior to an observation day, read the summary of one of the lenses below and use it to gain a

deeper understanding of that particular facet of effective teaching as you observe it in your

school. By wearing a differentlensedach me you go to your placement
comprehensive and detailed under2008,pnl)i ng of t

Lens 1: Consider the Learning Climate
The learning climate of a classroom refers to its physical and emotionadrement.
Observable features:

e The warmth, concern and expectations of the teacher for the students

e The physical organization of the classroom which can promote or interfere with cohesion
and interaction among students

e The competitiveness, cooperationmiependence encouraged by the structure of activity
with the classroom.

Questions to consider:

e How do students feel about themselves?
¢ How do students feel about each other and the classroom?
¢ What activities and materials promote those feelings mosucorelto learning?

Lens 2: Focus on Classroom Management

Classroom management involves how teachers organize the classroom and anticipate and
respond to student behavior to provide an environment for efficient learning.

Observable Features:

¢ Organization ophysical aspects of classroom
e Preestablishing and communicating classroom rules
¢ Developing and communicating instructional routines
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e Establishing a system of incentives and consequences
Question to consider:

¢ How does classroom management aid in facititatearning?
Lens 3: Look for Lesson Clarity

Lesson clarity refers to a teacheroés ability
structure content at the studentsd current | e

Observable Features:

e Informing learners of expéed skills and understandings before a lesson

e Providing advance organizers that place the lesson content in the perspective of past and
future learning

¢ Reviewing and summarizing

e Using examples, illustrations, demonstrations, and instructional media

Questim to consider:
e Do students know what they are expected to learn?
Lens 4: Verify Variety

Instructional variety, or the use of different modes of learning (visual, oral and tactile), maintains
attention and interest.

Observable Features:

e Use of attentiofgaining devices

e Variation in eye contact, voice and gestures

e Use of alternate modes of learning (seeing, listening, doing)

e Using rewards and reinforcement to sustain student interest and engagement

Questions to consider:

¢ What additional materials might yourtider using for the lesson you just saw?
e How did this lesson address multiple intelligences?

Lens 5: Observe Task Orientation
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Task orientation involves effective teaching practices that help the teacher maintain an
instructional focus.

Observable Featuse

e Lesson plans reflect curriculum guide
e Use of rules and procedures that anticipate and thereby reduce misbehavior
¢ Established milestonei tests, reviews, assignments) to maintain momentum

Questions to consider:

e Are activities managed efficiently?

¢ Is misbehavior managed with minimal disruption to the class?
¢ How is time devoted to content maximized?

e How is time devoted to clerical duties minimized?

Lens 6: Examine Engagement
Student engagement is when studentsaatieelyinvolved in the learning pross.
Observable Features:

e Provision of activities for guided practice

e Use of feedback and correctives

e Use of individualized and setfirected learning experiences
e Systematic use of meaningful verbal praise

e Checking and monitoring assignments during seatwork

Questions to consider:

e In what ways are students responsible for their learning?
¢ Are students thinking about, acting on and practicing what they are learning?

Lens 7: Measure Student Success

Studentsd | earning i s enh a matedochigwdévesof sucoessy

Observable Features:
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e Unit and lesson organization reflects prior learning

e Teacher offers immediate feedback

e Gradual transitions to new content

e Classroom pace and momentum that builds toward major milestones (ie: reviews,
projects, practice exercises and tests)

Questions to consider:

e How do you know students are learning?
e What evidence is available that shows

Lens 8: Look for Higher Thought Processes and Performance Outcomes

Higher thought processes amgical thinking, reasoning, and problesolving behaviors that
alone cannot be measured by tests of cognitive achievement.

Observable Features:

e Use of collaborative and group activities

e Demonstrating mental models and strategies for learning
e Oral Perfomance

e Projects and Demonstrations

e Opportunities for independent practice and probsatving

e Performance assessments and student portfolios

Questions to consider:

¢ What examples of higher level thinking have you observed?
e What i s your h dienfor studeats usiegrhighsthoeghkt precesses?
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General Observation Form

Instructions: For each lens, place a check mark on the blank closest to the word that best describes the

classroom you are observing

Learning Climate

Teacher Centered Student Centered

Classroom Management

Orderly Disorderly

Lesson Clarity

Clear Unclear

Instructional Variety

Varied Static

¢S OKSND& ¢Fa| hNRSYyGl GA?2

Focused Unfocused

{GdzRSy G aQ imiyeléamibgPiyeds

Students involved Students uninvolved
{GdzRSyiaQ {dz00Saa Ay .lFaao !
High Low

DEDEDE DL

Higher Thought Processes and Performance Outcomes

Many Few

Reprinted with permission fror®bservaiton Skills for Effective Teachjrgary Borich, 2008, Allyn and

Bacon
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Observable Signs Pertaining to the Eight Question Areas

Question Areas

Learning | Classroom Lesson Clarity | Instructional | Task Student Student Performance
Climate Management Variety Orientation Engagement| Success Outcomes
in the and Higher
Learning Thought
Process Processes
Degree to | Use of pre Frequency of | Use of Orderliness of| Use of Number of Use of
which established examples, attention- transitions exercises correct or teaming,
students | classroom illustrations, gaining and partially pairing, or
can rules and devices activities to | correct other
express demonstration elicit student | answers cooperative
their responses activities that
feelings encourage
and student
opinions problem
solving
Frequency | Use of Percentage of | Changesin | ¢ S| OK SN Monitoring Number of Display of
with which | instructional | students who | voice organization | and checking right answers | student
student routines can follow inflection, of during acknowledged| products and
responses directions body administrative | seatwork or reinforced | projects
are used given movement, | tasks
and and eye
extended contact
Amount of | System of Use of review | Use of amix | Cycles of Use of Number of Opportunities
interaction | incentives and summary | of learning | review, remedial or | delayed for
and and modalities testing, and programmed| corrections independent
sharing consequences (visual, oral) | feedback materials for | vs. immediate | practice and
among lower- corrections application
learners performing
learners

Reprinted with permission fror®bservation Skills for Effective Teachi@agry Borich, 200&|llyn and

Bacon
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Taken fronmStrategies for Successful Student Teaching: A Comprehensive Guide,

Pearson Education, Inc. 2004 pp 13485

Models of Teaching

Concept Attainment (Inductive/examples to rule)
Suitable content/objectiveoncepts that have clear, critical attributes

Phases
Preparation:_Select concept; write comprehensible definition of the concept;
select the attributes of tlwencept; develop positive and negative examples.

Lesson Implementation:

1. Introduce the process to the studentexplaining activity as game/mystery/secret, etc. with
purpose that students will figure out what is essential and develop a definition (coagept m
may not be named at this point). Explain that their ideas about essential features will be written
down and ideas will be added or crossed out asdhayge.

2. Present the examples and neexamples and list the attributesUse two columns (yes and no
or example and neaxample or positive and negative) beginning with a positive examplalList
attributes that the students see in the example (there are no wrong answers). Give another positive
example. Modify list as needed. (Don't eraseoss otifor future reference.) Give rregative
example, reminding them that it may haemepositive features but not all of them. Adjust list.
Clarify terms as needed so all understand. Continue with examples aeglaroples until lisof
attributes is quite comete

3. Develop a concept definition withthe children, using the attribute list thedyave developed. Be
patient.'

4. Give additional exampleg(positive and negative) to see if they can corradiytify them using
their definition.

5. Discuss the process with thelasshaving kids share whicixamples helpethem understand
how this thinking can be useful, etc.

6. Evaluateto be sure each student retains and apply the definition.

Concept Development

Suitable content/objectiveiseful in expanding and refining contehat learners haeamme prior
knowledge of; can be used to teach paragraph unity in writing; useful in building thinking skills (most
effective if used several times per year); cansed to examine key idé®foreor after reading.

Phases:
Preparation: Need a lot of spacavailable to write items and groupings where studesmsee them.
Teacher serves as recorder and facilitator.

1. Studentslist asmany items aspossible that are associated with the subjeairawing on their
own experience or materiddey have studied. Write items board. Push students to name
specific items (black cat) rather than name groups (shargs). Seek a comprehensiis.|
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Involve all students. Often resemblaminstormingMay want to use a kitchen timer.

2. Group the items sahat they are alike in some wayAsk studentdo group items on basis of
similarity. Elicit several different groupings from students and list the groupings of items on the
board. Push for different ways group.

3. Label the goups by defining the reasons for the grouping. Havestudentdabel the groups
and explain the reasons for their choices, identifying comrharacteristics of item&ush for
explanations of reasonirand clarifications aseeded. .

4. Regroup or subsume individual items or wholgroups under other groupsstating different
or additional relationships. Should move from very obvious ways to group to less obvious and
more complex, as more ideas are shared.

5. Synthesize the informationylsummarizig the data and formggeneralizationsAsk students to
look at all groups and labels and try to make a generalized statement about the topic in one
sentence. Remind them to consider all groupings.

6. Evaluates t u d progitess by assessing their ability to generate a wide vafiggms and to
group these items flexible.

Discussion

Suitable content/objectiveavhen there is more than one right answer; when consideringplaydbints of
view; when it will help understanding

Phases:

Preparation: Select and read material and prepare questiantudl, interpretive and evaluative);

develop 2 or 3 clusters of questions (Identify basic questions that are broad and raise an issue; identify
cluster questions that develop the issue raised by the basic question); and plan sequence (basic question,
cluger questions, reiteration of basic question). .

Lesson Implementation~

1. Introduce the model to studentsUse questions to ask stutts what they think theshould
learn in school and identify the benefits of discussion. Introduce discussion procesgsifat rul
discussion participation; assign reading. Students need to read material at least twice prior to
discussion

2. Conduct the discussion maintainingas nondirective a role as possiblé&encourage careful
listening. Ask followup questions that force studs to cite specifics in reading to support their
reasoing. Use wait time after studergsponses to encourage studenstudent interaction.

3. Review the process and summarize students' observatiomssk students to review main
points of interest andleas that impressed them. Discuss value of different perspectives and
encouragetudents to discuss howheir thinking changed. May have some written responses at
this point.

4. Evaluate the discussion (optional)Review the diection of discussion, studmparticipation
and caliber of contributions. Taping the discussion is often valuable.

Direct Instruction

Suitable content/objectivekills that can be broken down into small, discrete, sequential segments;
material that requires drill and practice cemorization (The model is characterized by relatively brief

Pa ge 32 | Materials may not be reproduced in any edited form. Users wishing to obtain permission to reprint or
reproduce any materials appeari ng dQfficetohField Expediemdée. may contact CCSUbS



instructional periods followed by practice until material has been mastered.)

Phases:
Preparation: Analyze and sequence content to be taught (task analysis)

Lesson Implementation

1. Reviewpreviausly learned material.

2. State obgctivesfor the lesson in studefiiendly language.

3. Present new materialwith emphasis on teacher modeling, demonstratiogxplanation; clear
and detailed instruction and explanation: frequent examples, questions autiveifeedback.

4. Guided practice with corrective feedbackin whichtheteacher controls the process, monitoring
group and individual performance using questions and error correction.

5. Teacherto ensure that students are not practicing eroargfullymonitors independent
practice with correctivefeedback;often teacher allows students to ssfrect.

Inquiry, Discovery or Problem-Based Learning(a group of models that promote highevel thinking)

Suitable Content/Objectives: dtions in which stuehts can actively manipulate information, eais
guestions and develop and cioles explanations.

Phases:
Preparation: Teacher selects a problem or puzzling situation of interest to students and conducts research

to prepare data sheet to use during questgpperiods. Decides what information will be given to
students at start and what might be given if class has difficDiyelops problem statement sheets.

Lesson Implementation:

1. Introduce process and present the problemShare process rules with clgstudents may ask
guestion only when called on; studentsyrtalk only in caucus periods; questions must be
phrased @ teacher can answer with yes gratudent may ask questions as longuaestions are
recei vi megporse friory teaxhier). Read thebbem aloud and distribute problem
statement sheets to students. Explain anything that is unclear.

2. Gather data. Teacher answers yes/no questidasswers are recorded either lboad or on
students' data shee&udents may call for a caucus in this time

3. Develop a theory and verify When student poses a theory, stop questioning and write theory on
board. Direct students to caucus and develop questions for teacher related to proving or
disproving theory. Take questions and then have students either @cegptt the theory.
Caucus again. Process ofahg continues until a theory &ccepted as a tentative solution.

4. State the rules and explain the theorylL.ead students in a discussion to expkid apply
theory. If it prowes ineffective, return to # 3.

5. Analyze the processStudents review the process and look for ways to expetyeanalyzing
their questions.

6. Evaluateto be sure students understand the theory and can generalize it ®todteEms.

Cooperative Learning(a set of instructional dtegies that includes studentstudent interaction over
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subject matter as an integral part of the learning process)

Suitable Content/ObjectiveStrategies are available for almost any type of content but particular strategy
must match nature of contedisk and group to be productive.

Key Characteristics: Effective use of cooperative learning requires:

Teams typically formed of 2 or 4 heterogeneous students

Cooperative structure for task and rewards

Will and skills to cooperate

Arrangement of environnme to facilitate cooperative work

Strong emphasis on simultaneous interaction, positive interdependence, individual accountability
and equal participation

arwONE
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Retention Criteria

Once admitted to the Professional Program, a teacher candidate is expecteaio ma

cumulative 2.70 grade point average for all coursework completed at CCSU and elsewhere. If a
candidate's GPA drops below this level, he or she may be denied enrollment to restricted courses
and student teaching until the GPA reaches the appreved In addition, teacher candidates

must receive grades of C or better in all professional education courses; students may not
proceed to the next sequence of courses until such grades are earned. Professional Program

courses may be repeated only with ttonsent of the chair of the Department.
In addition to academic good standing, students must demonstrate the following:

e personal attitudes and attributes that positively affect his or her performance as a teacher;

¢ conduct that demonstrates professidiehavior appropriate to the context and shows
realization that actions reflect directly upon the status and substance of the profession;

¢ confidentiality of all information concerning colleagues and students obtained in the
educational process;

e integrity and honesty in all written and verbal communication, documentation and
coursework related to the Professional Program for teacher certification; and

e understanding and adherence to@oanecticut Code of Responsibility for Teachers.

Removal from the Pr ofessional Program

A teacher candidate may be removed from the Professional Program by the Dean of the School
of Education and Professional Studies (SEPS) for the following reasons:

overall or Professional Program GPA drops below 2.70;

o falsification ofinformation or documentation;
inappropriate or unprofessional behavior, attitudes, or attributes that negatively impact
performance as a teacher;

e inappropriate responses in various contexts that negatively affect performance as a
teacher;

unacceptablegrformance during a field experience or student teaching;

unacceptable performance on performance assessments;

failure to adhere to the Connecticut Code of Professional Responsibility for Teachers;
failure to maintain confidentiality of all informatiaoncerning colleagues and students
obtained during the educational process;
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e failure to demonstrate at all times integrity and honesty in written and verbal
communications, documentation, and coursework related to the Professional Program;

e conviction of eime of moral turpitude or crime that in the opinion of the University
would impair standing of SEPS; or
e other due and sufficient cause.

If a student is to be removed from the Professional Program, the student will be notified in

writing of his or her emoval by the Assistant Dean of the SEPS, stating why he or she has been
removed from the Professional Program; in cases involving removal from student teaching, the
Director of the OFE will contact the student teacher. The student has the right to lpipeal.

student chooses to appeal, he or she will remain suspended from the Professional Program while
the appeals process is being completed. The student will not visit or contact field experience or
student teaching sites or cooperating teachers wilagpeals process is being completed

without express written permission of the program coordinator, the Chair of the Department of

Teacher Education, and a representative of the field site.
Appeals Process

1. The student meets with the SEPS AssistaanDe discuss the reasons the student has been
removed from the Professional Program. The student should be prepared to discuss a) what error
or palpable injustice the student believes occurred and b) what actions on the part of the
Professional Programdalty led the student to believe that there is an error or palpable injustice.
The Assistant Dean investigates the issues and notifies the student within two weeks in writing

of the outcome of the investigation and findings. If the student wishes to ploesomtter

further, an appeal may be made in writing to the SEPS Dean.

2. The student should submit a written appeal with supporting documentation to the Dean of
SEPS, substantiating the following: a) the circumstances of the error or palpable itiastice
student believes occurred and b) evidence of error or palpable injustice. The student must
provide a full written account of the alleged error or palpable injustice, attaching all
corresponding documentation. The student will not have the opportarstypplement an appeal

once it has been submitted.
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3. The complete written appeal must be submitted to the Office of the Dean within 60 days of
removal from the Professional Program. Complete appeals received at least three weeks prior to
the next schedatl SEPS Appeals Committee meeting will be reviewed at the next meeting.
Appeals received less than three weeks prior to the next scheduled meeting may be reviewed at
the following scheduled meeting. The committee meeting schedule may be obtained from the
Office of the Assistant Dean in 203 Barnard Hall.

4. The Associate Dean will act as chair of the SEPS Appeals Committee for the purpose of the
review. The SEPS Assistant Dean will provide a written report on the initial investigation of the
issues. The comittee may also request additional information from other University sources.
The Assistant Dean will not participate in the Appeals Committee decision. The committee will
review the case and determine if an error or palpable injustice has occurredmrhigtee will

report its finding to the Dean, who makes the decision regarding the appeal.

5. The Associate Dean, on behalf of the Dean, notifies the student in writing of the decision of
the Dean within two weeks of the appeals committee meeting. Theateof the Dean is final

and there is no further appeal available.

Denial of Approval to Participate in a Field Experience or Student
Teaching

There are two types of approval to participate in a field experience or student teaching. A student

may be deied permission to
1. proceed from an early field experience to a later field experience or student teaching, or

2. reenroll in a field experience class or student teaching after earning a grader dfelw or
withdrawal from the field experience dudent teaching. Permission teerroll in any
Professional Education course, including field experience or student teaching, must be granted

by the Chairperson of the Department of Teacher Education.

A student may be denied approval to participatefiald experience or student teaching for the

following:

Materials may not be reproduced in any edited form. Users wishing to obtain permission to reprint or reproduce any

materials appearing in this book may cont|aR:c’tlg(E3EU65 of fic



overall or professional program GPA drops below 2.70;

request to repeat student teaching is not granted by the Department of Teacher Education;

falsification of information or documentation;

inappopriate or unprofessional behavior, attitudes, or attributes that negatively impact

performance as a teacher;

e inappropriate responses in various contexts that negatively affect performance as a
teacher;
unacceptable performance during a field experience

e unacceptable performance in Professional Program courses, including earning less than a
grade of ACO in a professional education

e unacceptable performance on performance assessments;

e failure to adhere to theonnecticut Code of Professional Ressibility for Teachers

e failure to demonstrate at all times integrity and honesty in written and verbal
communications, documentation, and coursework related to the Professional Program;

e failure to maintain confidentiality of all information concernitgjleagues and students
obtained during the educational process;

e conviction of crime of moral turpitude or crime that in the opinion of the University
would impair standing of SEPS; or

e other due and sufficient cause.

A student has the right to appéiaé denial of approval to participate in a field experience or
student teaching. The student wibt visit or contact field experience or student teaching sites or
cooperating teachers while the appeals process is being completed without express written

permission of the program coordinator, department chair, and representative of the fig4d site.
Appeals Process:

1. The student meets with the Director of the Office of Field Experiences to discuss why the
student has not been approved to participatefiald experience or student teaching. After this
meeting, if the student believes an error or palpable injustice has occurred, an appeal of the

decision may be made.

2. The student should submit a written appeal with supporting documentation to thefDea
SEPS, substantiating the following: a) the circumstances of the error or palpable injustice the
student believes occurred and b) evidence of error or palpable injustice. The student must
provide a full written account of the alleged error or palpaipestice, attaching all
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corresponding documentation. The student will not have the opportunity to supplement an appeal

once it has been submitted.

3. The complete written appeal must be submitted to the Dean of the School of Education and
Professional Sidies within 60 days of denial of permission to participate in a field experience or
student teaching. Complete appeals received at least three weeks prior to the next scheduled
SEPS Appeals Committee meeting will be reviewed at the next scheduled m&pepiegls

received less than three weeks prior to the next scheduled meeting may be reviewed at the
following scheduled meeting. The committee meeting schedule may be obtained from the Office

of the Assistant Dean in 203 Barnard Hall.

4. Once an appeal hasen received, the Assistant Dean will ask the Office of Field Experiences
and the Department of Teacher Education to provide documentation of the reasons for the

decision to not approve participation in a field experience or student teaching.

5. The appals committee will review the documentation from the student, the Office of Field
Experiences and the Department of Teacher Education to determine if an error or palpable
injustice has occurred. The committee will report its findings to the Dean, wha rtieke
decision regarding the appeal.

6. The Assistant Dean, on behalf of the Dean, notifies the student in writing of the decision of the
Dean within two weeks of the appeals committee meeting. The decision of the Dean is final and
there is no further ajgal available.

If an error or palpable injustice is found to have occurred, the Dean will negotiate with the Chair
of the Department of Teacher Education and the Director of Field Experiences to resolve the
issue. The final decision regardingeasrollingin student teaching rests with the Department of
Teacher Education. If enrollment in the field experience or student teaching is approved, there
may be a delay in locating appropriate sites because the availability of student teaching sites is

not under lhe control of the University.

Materials may not be reproduced in any edited form. Users wishing to obtain permission to reprint or reproduce any

materials appearing in this book may cont|aR:c’tlg(E3%U65 of fic



Applying to Student Teach

Applications to student teach can be found on the webvat.ccsu.edu/ofe Applications are
due to the OFE no later than Octob&fdr the spring semestand March 1 for the fall

semester, for elementary and second&tydents irAll -level programs (Art Education, Music
Education, Physical Education, TESOL, Technology Education) are required to turn their
applications in no later than February 15thtfa fall semester and September 15th for the

spring semester.

The application must be submitted in person. Each application is reviewed by an OFE staff

member.

PLEASE NOTE: You must make an appointment to submit your application. Visit the OFE,

Barnard334, to make an appointment.

Each semester, the OFE conducts application information sessions. Please contact Holly
Hollander at Hollanderh@ccsu.edu for more informatiomisit the OFE webpage at

http://www.education.ccsu.edu/Departments/Office_of Field Experience/
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Central Connecticut State University
FIELD EXPERIENCE STUDENT AGREEMENT

e | understand that | must abide by the policies, rules and expectati®Std and of the school in which |
work.

e | understand that | must start my assignment when specified, be punctual in my attendance, and that | must
notify the school and the cooperating teacher in a timely manner if an emergency or illness necessitates my
being late or absent.

e | understand that | must meet all exgpations of professionalism as outlined by the School of Education
and Professional Studies.

e | understand that | am responsible for maintaining a log that documents the days and times | pdritcipat
my school site and that | must include this log in my final portfolio for the course.

¢ | understand that placements are made by the School of Education or related content area professors, and
may not initiate my own school placements.

e | understandrat | must adhere to the Connecticut Code of Professional Responsibility for Teachers.

¢ | understand failure to adhere to the above statements may result in my removal from the practicum
placement and potentially impact my status in the professional program

Full Name (Print)
Last First Middle Initial

CCSU ID Number Course and Number

Email Address Phone Number

| understand that my signature authorizes that all of the above has been accurately reported.

Sttdent 6s Signatur e Date

Please return this page to your instruct&tudents may
not begin the field experience until this form has been
signed and submitted.
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Videotaping Permission Form
Dear Parent/Guardian,

With your permissionl would like to have some of the classroom lessons which will be taught by my
student teacher videotaped during this school term. The videotapes will be a valuable tool to aid in the
professional growth and development of the student teacher. Pleagetbe form below and return it

to me for my records. If you wish, you will be able to view the videotapes at school upon request.
Thank you.

Sincerely,

Classroom Teacher

Student Tacher
*kkkkkkkkkkkkhkkkkkkkkkkkkkkkkkkkkhkkkkkkkkkkkkhkkkkhkkkkkkkkkkkkkkkkkkkkkkkkkk
Yes, my child, , has my permission to partake in the
videotaped lessons. (Name of child)
No, | do not wish my child, , to partake in videotaped lessons.
(Name of child)
(Parent/Guardian) (Date)
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Glossary of Terms

(These terms are commonly used in education in general, and specifialy iU 6 s
curriculum.)

Accommodation: the way in which the teacher selects (before the unit) materials/activities
appropriate for students in the class, based
needs (e.g., preparing different level readirggemals; choosing ethnic foods for testing of

protein content).

Activities: Developmentally appropriate tasks and experiences designed to support stated
learning objectives.

Adjustment:t eacher 6s response to studenduimn@thedai | y mi
unit).

Application of knowledge: what students are asked to do with the content knowledge they
learn.

AssessmentStates specific strategies used to collect data (evidence) for students to demonstrate
mastery of each learning objective. Assesst materials (worksheet, performance, essays,
projects) may be attached to the lesson plan.

Summatives usually a benchmark for what students should be able to demonstrate at designated
times within a learning unit. There is some formality associatédityieven if the instrument is
flexible and personal (e.g., journal entrigg)rmativeassessment demonstrates the progress
students make during the learning unit.

Assessment StrategiedMeans by which teachers gather evidence of student learning.

Benchmarks: Models of performance that will illustrate, by way of example, standards of
teaching at different quality levels.

Classroom managementthe way in which the teacher creates a learning environment in which
all student sd ar eakerespopsiitity fer their learningyéegeqlalitye n d t
classroom discourse, sources of information).

Closure: Describes interactions with learners to elicit evidence of student understanding of
purpose(s) for learning and mastery of specific studentilegaobjectives (SLOs). This may
include: 1) asking questions that elicit clear understanding of key learning

concepts/ideas/ content; 2) asking | earners to
that show mastery/extensional thinking; 3) clearle | i ci ti ng from | earners
what 20) for |l earning this |l esson and its rele
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Commentary: Written comments, reflections, and analyses of your teaching that provide the
connections between the artifacts of your teagland your thinking, planning, and analysis.
Commentaries should emphasize the reasons for the selections and decisions you make as a
teacher.

Construction of Meaning: using background experience and prior knowledge to develop an
initial understanding, terpretation and critical stance. The student will demonstrate the ability
to construct meaning with a variety of types of text.

Alnitial understandingmplies the ability to describe the text;
Alnterpretationimplies the ability to probe and respondthe text;

ACritical stanceimplies the ability to elaborate on the text and make evaluations about the
theme.

Criteria for success:a specific statement about how you and your students will be able to
assess/evaluate their performance in relation taetir@ihg goal and/or objective. Criteria
answers the question, AWhat should teachers
performances to know if they are successful

Developing a concept or procedureRefers to the various ways in which the teacher helps
students to progress in their cumulative understanding of a particular idea and to make
connections among ideas they have studied.

Developmentally appropriate: Activities that meet the cognitive, emotional, linguistic and
physical levels of the studentsthe class.

Differentiation: addressing different learning modalities, appealing to differing interests, using
varied rates of instruction, and/or delivering content with varying degrees of complexity, based
upon what students know and need.

Discourse:themany ways students and teachers communicate to represent ideas and concepts.
Discourse can be oral dialogue (conversation), written dialogue (reactions, feedback) or visual
dialogue (charts, graphs, paintings).

Discourse in Literacy and Numeracy:should povide opportunities for students to critically
evaluate, extend and to deepen an understanding of what they already know.

Effective teaching practicesThe teaching process used to support the learning goal(s) and
objective(s). Examples include modelimgiestioning, oral and written practice, pair and group
work, studento-student oral practice, visual, kinesthetic, auditory modes of learning, peer
coaching, and the use of props, videos, and tapes.

Pa ge 44 | Materials may not be reproduced in any edited form. Users wishing to obtain permission to reprint or
reproduce any materials appeari ng dQfficetohField Expediemdée. may contact CCSUbS

1)

a
0



Essential Questionsguestions that can motivate, foarsd guide student learning and
development of science literacy. Essential questions require the integration of knowledge, are
interesting and relevant to studentso6 |ives a

Evaluation criteria: the performance elemts that the teacher considers important (e.g., content
understanding, presentation, creativity, or anything that students will earn points for).

Expectations: Statements that describe for students the specific characteristics that will identify
quality wak.

Facilitate:hel p t o support and maintain a | earning e
participation.

Feedback:Verbal or written response(s) by the teacher to the student providing constructive
information about the quality of his/her performance.

Goal: a statement about the conceptual outcome of a learning sequence. A goal answers the
guestWhygamr,e fiyou teaching this?0

Individuals needing Differentiated Instruction: 1) describes how the lesson will be

modified/adapted to meet the needs of antnitee identified learners; 2) explains clearly the

|l earnersd®é needs and how the I esson facilitate
individual learners. (These students may be special or general education students and need not be
the sametsidents for each lesson. Students may represent a range of ability and/or achievement
levels.)

Initiation: 1) activates relevant prior knowledge; 2) sets purpose and expectations for learning
and behavior (What? How? Why?); 3) motivates learners; €sstaal world connections.

Inquiry: is a process of investigation. It requires students to engage in independent thinking and
learning aboutopee nded questions that have no single o
inquiry includes, but is not limitet, three steps when implemented in the classroom. These

three steps provide opportunities for students to:

A  Frame or demonstrate an understanding of es
issue(s);

A Ilnvestigate r ssue9ames relating to the

A Draw conclusions based on their analysis of

INTASC: The Interstate New Teacher Assessment and Support Consortium, an alliance of
states working collaboratively to improve teaching.

Instru ctional Arrangements: States/explains instructional arrangement of the learners during
each phase of the lesson and gives justification for using it.
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Instructional Group: the way in which you group students to meet their learning needs. Some
examples inalde whole class, flexible group, ad hoc group or individual.

Instructional resources:the materials and equipment the teacher uses to help students
understand science content and processes (e.g., an overhead transparency that summarizes the
connections amu different components of photosynthesis; an Internet database as a basis for
calculating the speed of sound as a function of air temperature).

Instructional Strategies: the different ways in which the teacher organizes the classroom in
order to effectivly engage the students in learning (e.g., whole class lecture, small group
discussion, individual Internet search).

Language Arts: reading, writing, listening, speaking, viewing/visualizing and acting.

Learner Background: 1) states key learner charactgas including prior knowledge that is
assumed; 2) gives rationale for teaching the lesson content to these learners in relation to prior
knowledge.

Learning environment: the atmosphere in the classroom and how students react toward the
teacher and eachrar (e.g., Are the students passive or active? Who asks the questions? Who is
the main source of answers, etc).

Lesson Development:1) describes all activities (in order and with sufficient detail) students are
engaged in; 2) tells how lesson is guidednadeled; 3) lists or identifies key aspects of the
model or strategy being utilized.

Literacy: the knowledge, skills, and dispositions that enable students to construct meaning and
make sense of the world through reading, writing, speaking, listenimgngi@nd acting.

Materials/Resources: 1) lists materials used in each learning activity, including any
technological resources; 2) discusses modifications for individual students to facilitate learning.

Modification: A change in instruction, content orrfimance criteria based on individual needs
and abilities of a student or class.

Monitoring: the various ways a teacher uses to learn about the learning process and progress of
his or her students (e.g., questions and answers, observations, daily jaicals

Non-whole Group Instruction: Any instruction in which students are engaged in learning that
is other than whole group (i.e., the teacher working with the class as one group). This could be
collaborative groups, students working in pairs,-on@ne instruction, or other instruction in

which the entire class is divided in some way.

Numeracy: the knowledge, skills, and dispositions that enable students to represent physical
events, work with data, reason, communicate mathematically and make comh@gthin math
and to other content areas, as well as to the world around them in order to solve problems.
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Objective: a specific, measurable student outcome, attainable within a time frame and specific
l esson(s). An obj e cWhatdoeyouavans students to knbweor ke abdedot i o n ,
do?o0

Performance-based AssessmenfAn assessment that includes what a student or teacher is able
to do (performance) rather than simply an explanation of what they know.

Performance expectationsstatements that deribe the specific qualities that will identify
quality work (e.g., complete sentences, no more than 3 calculation errors).

Portfolio: A collection of samples of your teaching, along with your rationale for these choices,
selected to illustrate how welby meet the standards of your discipline.

Presentation modesThe different ways the teacher presents information in the
teaching/learning process, i.e., visual, aural and kinesthetic.

Professional Growth: Experimenting with new approaches and strategi#ise classroom,
reflecting on learning and teaching with colleagues, participating in workshops, courses and
other educational opportunities, reading and discussing ideas presented in professional
publications, and other activities that help teachersldpvas professionals and improve their
teaching.

Reflection: Thinking and writing about the connections between student learning and
instruction.

Reflection on Practice: For student achievement, specifically analyzes student learning for
each student &ning objective and carefully notes needs or opportunities-teahing or
enrichment for specific learners. For teacher efficacy, examines/explains impact of personal
teaching practice by responding to 1) what worked well and why?; 2) what did riotveiband
why?; 3) what actions will be taken immediately and long range? and 4) identifies a reasonable
alternative approach to achieve objectives.

Relationship to Standards: 1) States unit goal and identifies primary, local, state or national
Common @re of Learning Standards, curriculum frameworks and/or appropriate specific
professional or district standards; 2) states how the lesson will relate to these standards.

Samples of TeachingThe products of your classroom that help to illustrate your iegch
Student tasks, projects, products, lesson plans, class notes, copies of overheads, copies of
handouts, lists of manipulatives, etc. that support the learning in your classroom.

Scoring Rubric: a set of elaborated statements describing different le¥sksident
performances used to evalwuate and score stude

Specific Student Learning Objectives (SLOs):1) measurable learning objectives; 2) what
learners will learn, i.e., content, skills, dispositions; 3) how they will obserdaohonstrate
what they learn using measurable verbs.
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Strategies: The means by which a teacher moves the students towards the objectives. In other
words, what you do when you teach. Some examples of strategies include modeling, selecting
activities, class dicussion, using manipulatives, using technology, etc.

Student Performance:any written, verbal or nemerbal outcome produced by the student
during the instructional sequence.

Student Work: written work produced by a student in response to a task tha¢cslylrelated
to the goal(s) and objective(s) of the lesson. Some examples include assessments, journal
writing, pictures, diagrams, drawings, models or homework assignments.

Tasks: a specific description of what students will do to help them reacledneihg objective.
A task answers the question, AHow will studen

Teaching StrategiesThe teaching processes you use to support goal(s), objective(s), and
task(s). They make up the planned sequence of activities teachers use tosnsteuntsin a

lesson plan, the strategy explains why this model/strategy is chosen for these learners, and
explains how the model/strategy lends itself to learning the content, skills and/or dispositions.

Text Conventions:the customary use of grammarechanics and spelling in written and spoken
standard English.

Theme:ta generalization or message about a wuniver

Topic: identification of an idea (e.g., love, friendship, war).
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UNIVERSITY CALENDAR 20@-2010

Fall Semester 2009

August 31
September 7
August 31- Sept. 8
September 8

September 9 - 22

September 15

September 15

September 16-28
September 21
September 22

Sept. 23 - Oct. 26
September 28

October 1

October 26

October 27
November 10

November 23

November 25-29
November 30

December 1

Classes begin; Last day for full-time students to withdraw with 100% refund
Labor Day Holiday - No Classes
Add/Drop Period

Last day to change from part-time to full-time status; Last day for part-time
students to drop with 100% refund

Full-time students may drop courses but cannot drop below full-time status (need
Dean's approval)

Final day for graduate students to apply for December 2009 graduation
(Graduate Studies)

Last day for full-time students to withdraw with 60% refund. Last day to drop first
eight-week courses;

Withdrawal from first eight-week courses without approval. "W" will be entered
Last day to change from full-time to part-time status

Last day to declare Pass/Fail or Audit options; Last day for part-time students to
drop with 50% refund

Withdrawal from full semester courses without approval. "W" will be entered.

Last day for full-time students to withdraw with 40% refund; Last day to withdraw
from first eight-week courses without approval. "W" will be entered: Midterm for
first eight-week courses

Last day for graduate students to apply for comprehensive exams for December
2009 graduation (Graduate Studies)

Midterm; Last day to withdraw from full-semester courses without approval. "W"
will be entered; First eight-week courses end

Second eight-week courses begin
Last day to drop second eight-week courses

Last day for full-time students to withdraw from the University; midterm for second
eight-week courses; Last day to withdraw from second eight-week courses without
approval. "W" will be entered.

Thanksgiving Recess - No Classes
Classes resume 8:00 a.m.

Final day for undergraduates to apply for December 2010 graduation
(Registrar's Office). Last day for students to enroll in Spring Break Courses
Abroad and Apply for Course Abroad scholarships
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December 10 Last Day of Classes
December 11 Reading Day (No Day or Evening Classes)

December 12-18 Final Exams

December 19 Semester Ends

December 28 Winter Session classes begin

January 1 New Year's Day - No classes

January 14 Winter Session classes end

January 18 Martin Luther King Holiday

January 25 Classes begin; Last day for full-time students to withdraw with 100% refund
Jan25-Feb 1 Add/Drop Period

Last day to change from part-time to full-time status; Last day for part-time

February students to drop with 100% refund

Full-time students may drop courses but cannot drop below full-time status (need

February 2 - 16 Dean's approval)

Last day for full-time students to withdraw with 60% refund; Last day to drop first

Februar .
ebruary 8 eight-week courses

February 12-15 Presidents' Holiday Break - No Classes

Last day to change from full-time to part-time status; Last day to declare Pass/Fail

F 1 : . . .
ebruary 16 and Audit options; Last day for part-time students to drop with 50% refund

Last day for graduate students to apply for comprehensive exams for May 2009

February 17 .
y graduation

Feb. 17 - March 19 Withdrawal from full semester courses without Approval. "W" will be entered.

Last day for full-time students to withdraw with 40% refund; Midterm for first eight-
February 22 week courses; Last day to withdraw from first eight-week courses without
approval. "W" will be entered;

Final day for graduate students to apply for May 2010 and August 2010

March 1 .
are graduate degree award (Graduate Studies)
Midterm; Last day to withdraw from full-semester courses without approval. "W"
March 19 . . .
will be entered; First eight-week courses end
March 22-27 Spring Recess - No Classes
March 29 Classes resume 8 a.m.; Second eight-week courses begin
April 1 Last day for students to enroll in Second Summer Session Courses Abroad and
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apply for Course Abroad scholarships; Last day for students to apply to study
abroad at CCSU Partner Programs (full semester or year); Last day for students
to apply for Study Abroad Scholarships

April 2-3 Good Friday (A Day of Reflection) - No Classes
April 12 Last day to drop second eight-week courses
. Final submission of thesis & dissertation to Graduate Studies for inclusion in May
April 15
2010 commencement booklet
. Midterm for second eight-week courses; Last day to withdraw from second eight-
April 23 . VYD o
week courses without approval. "W" will be entered.
April 26 Last day for full-time students to withdraw from the University;
Final day for undergraduates to apply for May 2011 graduation (Registrar's
May 3 .
Office)
May 12 Last Day of classes
May 13-14 Reading Days (No Day or Evening Classes)
Mav 15 Deadline for faculty to submit proposals for 2011 Courses
Y Abroad (Winter, Spring, and Summer sessions)
May 17-22 Final Exams
May 22 Semester Ends; Undergraduate Commencement;
May 27 Graduate Commencement;
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Central Connecticut State University

Department of Teacler Education

Field Experience Practicum Placement Request Form
This form is to be used when further placement support is needed.

Name ID #

Email

Phone

Home Town

Course Name/Number Semester

Number of hars required

Focus of assignment (special education, literacy, etc.)

Special Considerations

Name of Instructor

l nstructordés emai |l

For office use only:
Placemat: Teacher

School District

Notes:
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Notes

Contact Information

HostTeacher

Name

NOTES:

Phone

E-mail

School Information

School 6s Name

Principal or Department Chair

Office Phone Number

Course Instructor

Name

Phone

E-mail

Office of Field Experiences
Holly Hollander, Director
860-832-2144
Hollanderh@ccsu.edu

OR

Sue Ford
860-832-2067
Fords@ccsu.edu
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